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Abstract

reference of the prese se with simple and progressive aspects represented the
most accessible deictic time spans for all groups, followed by the past tense with the
simple aspect. The past time reference with the perfect progressive aspect appeared to
have been the most difficult to conceptualize for NNSs. With regard to
conceptualizations of aspectual properties, within-group and across-group variations
were greater, suggesting that aspect is more persistently problematic than time
reference. Again, aspectual property of the perfect progressive in the past tense was
the most difficult to access for NNSs. The results further suggested that discourse

context and the semantic meaning of verb play a crucial role in the conceptualizations

of tense and aspect.
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CHAPTER |

INTRODUCTION

1.1 Background of the Study

This study investigates Thai learners’ conceptualizations of two grammatical

categories in English: tense and aspect. The term conceptualization is used here to

refer to the ability to interpret and identify the ntic meaning of the verb form.

Tense-aspect conceptualization, thus, means the abili recognize the tense-aspect

marking of a verb and its meaning.

Table 1.1: Tense and arker in English

TENSE TENSE MARKER
Singular Plural
Present -s (except for ‘I”) (‘zero” marker)
Past -ed (except for irregular verbs)
Future will, shall, be going to

The semantic information represented by a tense marker is the time reference

being made by the speaker. Time reference is not an absolute time determined by a



clock or a calendar. Rather, it is a relative time, relative to the speech time or the time
the speaker says the utterance. Therefore, this three-way tense marking system can
represent more than three time references, especially when combined with the

semantic information supplied by another grammatical category, the aspect.

Aspect is a grammatical category that adds information about how the speaker
views the state of an event. There are 4 grammatical aspects: simple, perfect,

progressive, and perfect progressive. Similar tg, tense, aspect is also marked by a

specific marker, as shown below.

Table 1.2: Aspect and Aspect Marker in

ASPECT KER
Simple
Perfect Have + -en
Prog Be + -ing
Perfect Have been + -ing

As in the tense marking system, the four-way aspect marking system can
represent more than four views of the state of an event, when combined with the
semantic information supplied by the grammatical category tense. As such, the
combination of both tense and aspect results in the complex tense-aspect system that
accommodates a set of 12 grammatical markers used to represent the division of three

time lines combined with four aspects. (The tense and aspect systems are described in

greater detail in Chapter 2.)



Because of the complex interplay of the multiple form-function mappings,
usage of the English tense-aspect system has been widely accepted to be one of the
most difficult grammatical areas for learners of English as a second or foreign
language (ESL/EFL) to fully master (Richards, 1981; Riddle, 1986; Hinkel, 1992). In
fact, the tense-aspect system is often introduced very early, and it has occupied a
prominent role in ESL/EFL classes. However, despite several years of learning, even

advanced learners of English still have substantial difficulty with the tense-aspect

system.

understanding of the ti eference and aspectual property encoded in each form in
order to choose the one that best fits a certain situation. This probably explains why
ESL/EFL learners struggle so much with understanding and producing the correct

form of the verb for a particular situation.

With regard to conceptualization of time, Levinson (1983) maintained that
although the domains of time and their references exist in all languages, the divisions
of time domains may be conceptualized differently among speakers of different
languages. Hinkel (1992) argued that “time attributes,” which include “perceptual,

conceptual and cultural divisions of time vary greatly among language communities”



(p. 557). Moreover, she contended that the location of an event in time is “subjective
and depends on how people perceive and experience temporal contexts in which
events occur” (Hinkel, 1997, p. 290). Such differences can present a great deal of
problems for EFL/ESL learners. According to Kripke (1991), the relationships
between perceptions of time and the time reference are “determined by the
conventions of the language” and are often “language specific” (p. 84). In learning a

second language, L2 learners often resort to their prior knowledge of L1 and transfer

concepts from their L1 to aid comprehension of L us, if the time reference in an
L2 does not fit the learners’ conceptualization i i ese learners are likely to
have difficulty establishing a correspenden L2 systems (Donnellan,
1991). In other words, i stem, learners need first to
Ive speakers of the L2 speech community and

correspondingly g ualize time reference in ways native speakers do.

references also contribOtes to the complexity in acquiring the English tense-aspect
system. English utilizes auxiliaries and/or inflectional morphology to refer to time
and aspect, whereas in many other languages, the concept of time and aspect is
conveyed by other means (Levinson, 1983). In Thai, for example, time and aspect are
realized through lexical items such as nouns and adverbs or implicitly through
contextual assumptions. With the differences in both forms and time concepts,
speakers of languages without inflectional morphology, such as Thai, may find it even

harder to establish the relationships between L1 and L2 grammatical markers and

their references to time and aspect.



Because the relationships between forms and their meanings with regard to
tense and aspect are not simple or obvious, L2 learners may not acquire the tense-
aspect meanings and their morphological forms simultaneously. Although it remains
inconclusive whether learners acquire grammatical forms before meanings or vice
versa, a few studies have suggested that knowledge of morphological forms seems to
precede tense-aspect meanings and functions. For example, in a study conducted by

Coppetiers (1987), highly-educated nonnative speakers with near-native proficiency

in French had acquired tense-aspect forms, while perceptions of meanings were

not native-like. Coppetiers suggeste speakers’ perceptions of
tense-aspect meanings appeared their L1. Speakers of
ceive L2 time and aspect
according to their L1 conceptua digms, resulting in their interpretations of L2

tense-aspect meg erent from native speakers of languages with

speakers conceptualizeditime references of English tense-aspect markers differently
from the way native speakers (NSs) did, resulting in constraints on their usage of the
English tense-aspect system. Hinkel concluded that confusion over tense-aspect
markers and their meanings among non-native English speakers may be due to their

inability to develop new conceptualizations of how time is referred to in relation to

aspectual properties within the given contexts in which certain forms are used.

Given that the Thai language uses a different linguistic device to mark the
concepts of time and aspect (i.e., Thai verbs do not inflect for time and aspect in the

same way as English verbs do), such grammatical verb forms in English may seem



confusing and inaccessible to Thai speakers, particularly for those with low English
proficiency. For learners with relatively high English proficiency who tend to acquire
grammatical forms, the concepts of time and aspect may still pose some difficulty for
them to fully acquire the whole system. This could be due to the fact that Thai
speakers conceptualize time and aspect in English differently from native English

speakers.

Based on the above rationale, the goal, of this study was to investigate

conceptualizations of English tense and aspect g Thai learners with high,

intermediate and low English p s opposed to NSs’
conceptualizations. In so doing, 4 uld reveal the proximity

in conceptualizations of tim operty encoded in the English

Chapter 3 introduces reseéarch methodology. In Chapter 4, the results of the study are
presented. Chapter 5 provides the discussion of the results. Finally, Chapter 6

presents the conclusions and implications of the study.
1.2 Research Questions

The purpose of this study was to examine conceptualizations of time reference
and aspectual property encoded in English tense-aspect markers among Thai learners

of English at three English proficiency levels in terms of proximity to those of native



English speakers (NSs). In so doing, this study aimed to answer the following

questions:

(1) What are the conceptualizations of time reference and aspectual property
of English tense and aspect among Thai learners at three English proficiency levels:

high, intermediate and low?

(2) What is the degree of proximity to the native English speaker norms in

terms of conceptualizations of time reference a pectual property among the three

groups of Thai learners at high, intermediate and lo ish proficiency levels?

1.3 Objective of the Study
The objective of this s

(1) To investigate cO ations of tense and aspect in English by Thai

learners at threg levels: high, intermediate and low, using

terms of conceptualizations of time reference and aspectual property among Thai

learners at high, intermediate and low English proficiency levels.
1.4 Statement of Hypotheses

To carry out the objectives of this study, the following hypotheses were

formulated and tested.

The conceptualizations of tense and aspect in English among Thai learners of
English differ at varying degrees from those of native English speakers.

Conceptualizations of Thai learners with high English proficiency more closely



approximate the native speaker norms than conceptualizations of learners with lower

proficiency levels.
1.5 Scope of the Study

As the present study attempted to identify Thai learners’ potential problems in
comprehending the English tense-aspect system, the research was undertaken as

follows.

(1) The data-gathering process was cond in a cross-sectional design using

Thai learners of English at three proficiency leve igh, intermediate and low.
Conceptualizations of time reference a of these three sample
groups were then compared speakers. The research

methodology is discussed

(2) This \ Ol an exploratory study. It was decided to explore
conceptuali at denote only the factual account of an event,
and not non-factt ictive. This decision was based on the assertion that only
the present and past in English express the factual account of a situation
(Huddleston, 1984; Quirk et al., 1972); future events are merely predictive and thus
are expressed by means of a modal auxiliary: will or shall. The exclusion of all future
forms at this stage was to avoid the interpretations of time and aspectual references
based on speculative events, which may be more subjective than those based on
factual events. Consequently, the present study investigated conceptualizations of
time and aspectual references of the present and past tense-aspect markers only. All

the future forms with the future modal auxiliaries were not in the scope of this study.

Therefore, with the present and past time lines combined with aspectual markers for



simple, perfect, progressive and perfect progressive, the following tense-aspect forms

were investigated in this study:

Present time: (1) Present Simple
(2) Present Perfect
(3) Present Progressive
(4) Present Perfect Progressive

Past time: (5) Past Simple

(6) Past Perfect

(7) Past Progres

of proximity to'the, nati speaker norms. Nonetheless, it had the following

limitations.

(1) The decision that Thai university teachers of English would represent the
high-proficiency group was based on the presumption that their language ability was
high. However, their actual proficiency was not evaluated as it was not viable to
request teachers who were randomly chosen from different universities to take the
same English proficiency test that the participants in the intermediate and low
proficiency groups took. Despite this limitation, care was taken to assess English
proficiency of the students who were recruited to represent the intermediate and low

proficiency groups. These groups were evaluated on the basis of their scores from the
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DPU-Test of English Proficiency (DPU-TEP) administered at one time, and thus a

division between ability levels should be possible.

(2) The sample groups used in the present study were relatively small.
Additionally, the intermediate and low English proficiency groups were recruited
from a single university. The investigation may limit the generalizability to students

in other contexts.

(3) The cross-sectional design of this stud§acould be viewed as reflecting only

one phase of learners’ language development. This one’s ability to draw strong

inferences about the learner’s actu ish tense and aspect

(1) Conceptualization

Conceptualization is used in this study to refer to the ability to interpret and
identify the semantic meaning of the verb form used in a predicate of a sentence.
Conceptualization of tense and aspect, thus, refers to the ability to interpret time
reference and aspectual property encoded in the tense and aspect marking of a verb

and to identify its meaning.
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(2) Time

Time refers to “actual clock time in our physical world ... as measured by
clocks, calendars, or other such devices” (Marquez & Bowen [1983] as cited in

DeCarrico, 1986, p. 667).
(3) Tense and Time Reference

Tense is a grammatical term referring to the forms that verbs take to represent

a time reference of the event being referred to: r the present or the past. Time

reference conveyed by tense can be said to be the ¢ tual time, i.e. it is not an
absolute time determined by a clock o

relative to the time the uttera

tense or time reference of anie ppening in the past or at present. Reference

auxiliary wil » y be going to. (Please refer to Table 1.1 on

Tense is often combination with aspect marking to indicate the ways
the speaker views the event/situation expressed by the verb at a particular time

signified by tense.
(4) Aspect

Aspect is an additional feature of time reference, which is independent of its
relation to any reference time. Aspect gives the details about how the speaker views
the situation described in terms of internal temporal properties, for instance focusing

on the completion, continuation, or habitual occurrence of the event/situation.
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Although aspect is common to human languages, different linguistic forms are
used to represent aspect among various language communities. In English, aspect is
encoded in particular grammatical forms such as the progressive, perfect or simple

past morphemes. (Please refer to Table 1.2 on page 2.)

With the combination of time and aspect marking, English has 12 forms of

verb, which are commonly referred to in grammar textbooks as “tenses”:

Present time: Present Simple, PresentgPRerfect, Present Progressive, and

Present Perfect Progressive

Past time: Past Simple, Past ssive, and Past Perfect

Future time: uture Perfect, Future Progressive, and Future

the present, past and future tense forms can be
differentiated in oteness” and the “factual account” of an event.
“Remote” situations are referred to by the past tense, whereas the present and future
tenses are considered “non-remote”. In terms of the factual account of an event, the

present and past tenses are regarded as “factual,” while the future forms imply “non-

factual” situations.

In line with Yule’s (1998) argument, some researchers and educators (e.g.,
Huddleston, 1984; Quirk et al., 1972) characterized English as containing only two
tenses: the present and past. Future events are regarded as predictive, and thus they

are conveyed by means of a modal auxiliary or semi-auxiliary.
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1.8 Significance of the Study
The present study is worth conducting for several reasons.

(1) There has been no study to date that investigates differences in
conceptualizations between native English speakers and Thai learners of English with
regard to time reference and aspectual property in relation to English tense and aspect.
In order for teachers to correct learner errors in tense usage, it is extremely important

to understand how Thai learners as opposed to native English speakers conceptualize

time and aspect conveyed by the tense and aspect ma

different kinds of proble the English tense-aspect system. Yet, there

has been no investigation i great detail into what kinds of problems these

aspect.

(3) Many grammar textbooks are written for ESL classrooms with largely
speakers whose first languages have inflections of the verb. Thus, the terminology
associated with time and aspect conceptualizations and grammatical references used
in those published materials should be more easily understood by L1 learners whose
first languages have verb tense-aspect inflections than by those whose L1s lack
morphological tenses. The results of the study are expected to reveal the extent to

which Thai learners who have been exposed to many years of English training
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understand such terminology associated with time and aspectual references in the

same way as they are understood by native English speakers.

(4) The findings are also expected to shed some light on the acquisition pattern
of the English tense-aspect system among Thai learners. Additional sources of
information as to which tense forms are more accessible to Thai learners than others
could be a valuable tool to determine learner problems at different stages in their L2

development.

The pedagogical implications of this study d accordingly be clear. An
additional source of learner problems [ i ceptualizations of time
and aspect could be useful fo develop more informed
methods and design more@ppropriate materials for teaching English tense and aspect

to Thai learners.



CHAPTER 11

REVIEW OF LITERATURE

This chapter reviews theories and research studies that are relevant to the

present study. It consists of four sections as follows:

(1) Tenses

(2) Time and Time Reference in English

(3) Aspect in English
e Lexical Aspect
e Grammatical

(4) Research on L sition of Tense and Aspect

Tense, tim ometimes referred to in different ways in ESL

textbooks. he following se€tion, thesSe three terms will be discussed.

2.1 Tenses

‘Tense’ and ‘ti are sometimes used interchangeably and many ESL
textbooks do not make a clear distinction between the two terms. As such, one may
find the terms present tense, past tense and future tense used in some published
materials to indicate the time of an event as occurring in the present, the past, and the
future, respectively. Comrie (1985, p.5) refers to ‘tense’ as the “grammaticalised
expression of location in time”, which he differentiates from ‘aspect’. Aspect, on the
other hand, involves the grammaticalisation of different ways of viewing the internal

temporal constituency of a situation (Comrie, 1976, 1985). Simply put, tense and

aspect refer to grammatical forms that verbs take to express two different semantic
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meanings. While tense designates verbs which express the location in time of an event,
aspect designates verbs to indicate how the speaker views the internal temporal
properties of an event (DeCarrico, 1986). For example, in Table 2.1 below He plays
(present simple) and He played (past simple) show a difference in tense, whereas He
played (past simple) and He was playing (past progressive) show a distinction in

aspect.

Table 2.1: Tense and Aspect Combination

PRESENT PAST

Simple He plays. He played.

Progressive playing.

As can be seen ect are jointly connected to the verb form. This

makes it hard erentiate one grammatical feature from the

other.

In line with 985) and DeCarrico (1986), ‘tense’ in this paper is used
to refer to the grammatical forms that the verb undergoes in expressing the time
reference of an event or situation that the verb describes. (The time concepts will be
discussed in more detail in the following section.) English is a language that requires
an overt morphological marking of time reference, which is expressed in the set of
verbs in terms of auxiliary or inflectional affix in different forms. These
morphological forms of a verb, often simply referred to as ‘tenses’, typically indicate

the location of an event in time — either in the past, present, or future. The present and

past are expressed by verb inflections and the future by auxiliaries.
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The choice of tense is affected by the relationships between three times: event
time (Te), reference time (Tr), and time of utterance or speech time (Ts). The
relationship between the three times can be classified as “anteriority, simultaneity and
posteriority—or simply put—past, present, and future” (Huddleston, 2006, p. 103).
For instance, the present tense associates the event time with the reference time,
which is more or less simultaneous to the speech time (Te = Tr = Ts); the past tense

associates the event time with the reference time, which is anterior to the speech time

(Te = Tr < Ts); and the future tense associates the t time with the reference time,
is, therefore, “relational”
in that “it locates one time by i atl dleston, 2006, p. 102).

Richards (1995) refers to tex aneous with the moment of

section, ‘time’ is one feature that is usually used to
refer to tense’. i should be kept strictly apart from ‘tense’. ‘Time’
merely refers to the actual physical time in the real world “as measured by clocks,
calendars, or other such devices (Marquez and Bowen, 1983, as cited in DeCarrico,
1986, p. 667). The units of time, according to Quirk, Greenbaum and Leech (1992),

are extra-linguistic; they exist independently of the grammar of any particular

language.

Although time is a universal concept common to all languages, the
relationship between time and tense is not. This means that while each language

community typically makes a distinction between three time locations as in the past,
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present, and future, there is no obligation for the distinction to be carried solely by
tense. Some languages demonstrate an explicit relation between time and tense.
English, for example, associates time with tense through verbal inflections and
auxiliaries. Such a relationship does not exist among many other languages in which
time is expressed through several other linguistic means such as adverbs and various
time expressions. In discourse-oriented languages such as Thai, time in most cases is

conveyed implicitly through contextual assumptions (Chaiyaratana, 1961).

Not only do different languages utilize diff means to convey the realities

the conventions of the{language and thus differ across language societies, the
relationship of meaning between time and its referential use may consequently be
different and language specific. In order to understand the meanings of linguistic
realizations of time and its reference, the learner of a particular language must share
the time conventions and conceptualizations of the members of such a speech
community. In the case that the reference does not fit time conceptualizations of L2

learners, they face difficulty establishing a correspondence between time reference of

L2 and their L1.

Usage of tense in relation to time reference is largely subjective and context-
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sensitive. The choice of tense depends heavily on the time-point the user wants to
focus on in a particular context (Gabrielatos, 2003). Speakers of languages without
morphological tense markers may find it difficult to conceptualize the time reference
from the context. For learners to master the English tense system, they have to
understand not only how the three notions of time—i.e. event time, reference time,
and speech time—correspond to tense but also how context impacts on determining

tenses (ibid).

2.3 Aspect in English

Like time reference, aspect is common to human languages (Comrie, 1976).
However, different languages use different linguistic forms to convey aspectuality
(meaning). In English, aspect can be said to encode in the lexical class of the verb
phrase and is referred to as ‘lexical aspect’. Another type of aspect is expressed in
particular grammatical forms, referred to as ‘grammatical aspect’ or ‘viewpoint
aspect’ (Smith, 1983). According to Gabrielatos (2003) and Jacobs (1995), English
has been categorized as containing two grammatical aspects: perfect and progressive.

Finite verbs can be marked for one, both or neither of the aspects, but must be marked
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for tense. Svalberg and Chuchu (1998) assert that English can be said to have three
aspects: simple, progressive and perfect. Given the interests of this paper in
examining the participants’ viewpoints on situations expressed by the present simple
and past simple, it was decided that the two verb forms are also marked for the

‘simple’ aspect.

Although lexical aspect is not central to the investigation of this study, it will

be briefly described in order to add to the understanding of the meanings of

aspectuality. Then, grammatical aspect will be disc in the section that follows.

2.3.1 Lexical Aspect

Lexical aspect is also k omrie, 1976). It indicates
the semantic properties meaning of the predicate or a particular
conception of a situation an in an isolated verb (Robison, 1995, p. 346),
regardless o g or reference to time (Salaberry, 1999).
Compare sing i for example. The verb sing in isolation may be
conceived as having finite duration, whereas sing a song has a definite endpoint

determined by the length of the song. Vendler (1967) classifies lexical aspect into

four aspectual classes:

1. States (STA) denote stative situations that have no dynamics, and continue
without additional effort or energy being applied (e.g., love, hate, want, seem,
know, be).

2. Activities (ACT) denote events or actions that have duration, but without a

specific endpoint (e.g., run, walk, play, sing, sleep, talk, rain).
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3. Achievements (ACH) denote situations that take place instantaneously, and
can be perceived as being reduced to a single point without duration (e.g.,
reach, arrive, leave, recognize, notice)

4.  Accomplishments (ACC) are similar to activities in that they denote events or
actions that have inherent duration, and, like achievements, they have an

inherent endpoint (e.g., make, build, paint).

predicates denote conditions, properti i ist; dynamic predicates
describe actions or events that g I gests a situation that is
presumed to have an inhg reached; an atelic predicate

relates an event that has no fined endpoint.  Punctual predicates denote events

aspectual semantic contrasts effect the four classifications of lexical aspect, as

displayed in Table 2.2.

Table 2.2: Semantic Features for Vendler’s classification of Aspectual Categories

States Activities Accomplishments  Achievements
Punctual - - - +
Telic - - + +
Dynamic - + + +
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Table 2.2 shows that achievements are punctual whereas all other categories
are durative. Achievements and accomplishments are telic (have an inherent endpoint)
whereas activities and states do not have a specific endpoint. Stative verbs are non-

dynamic, whereas activities, achievements and accomplishments are dynamic.
2.3.2 Grammatical Aspect

As the name implies, the grammatical aspect signifies how an action or event

is viewed and is expressed through grammatic arkers such as verb inflections or

auxiliaries. The grammatical aspect is sometime led the ‘viewpoint aspect’

(Smith, 1983). English can be said to h ur aspects: simple aspect, perfect aspect,

progressive aspect, and perfect nd Chuchu, 1998).

(a) Simple Aspec

The simple A the “indefinite aspect’. It depicts an event as a
whole, as ig en unfolding from beginning to end, or as
unchanging (Ri nite verbs in the simple aspect allow the speaker to
express discrete or hal actions or states. The present simple is marked by verbs
in the base form or with the inflection —s; the past simple is marked by the inflection —

ed (the so-called “2" form” verbs); and the future is added by will, for example,

I live in Milan.

The little girl reads a book every morning.
Two and two makes four.

The train leaves in an hour.

I read “War and Peace” yesterday.

He painted me a picture.
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I will go to the bookstore with my best friend.
(b) Perfect Aspect

In terms of morphological form, the perfect aspect is marked by means of the
auxiliary verb have, followed by the past participle form (the so-called —en form) of a
lexical verb. The auxiliary verb have will be converted to has, had, or added by the

future marker will as in the following examples:

Table 2.3: Perfect Aspect in English

Present Perfect Future Perfect

I have eaten the food. e plane will have

You have eaten the food. anded by then.
We have eaten the food.

Mary has eaten the food.

(Huddleston & Pullum,"2002). In other words, the perfect aspect is used when the
speaker refers to the time of an event that may begin before (anterior) and extend up
to the reference time, which may or may not be simultaneous with the speech time.

With the perfect, the reference time may be specified by the time clause, adverbs, or

the context.

The present perfect is used to express the event that begins before and extends
up to the reference time, which is simultaneous with the speech time, as illustrated in

the diagram below:



Te < Tr=Ts

A
A 4

has lived

v

Present perfect: John has lived in Paris for two years.

The past perfect is used to express the event that begins before and extends up

to the reference time, which is anterior to the speech time, as shown below:

Te < Ts

P — SRS, . S —— >
v
had lived

Past perfect: John hadflw ari when | met him).

The event expresseC e perfect is anterior to the reference time in

the future, as illu

will have written

Future perfect:  John will have written four chapters (by next week).

From the above examples, with the perfect aspect the speaker focuses on the
relevancy of anteriority to reference time, either in terms of continuative, experiential,
or resultative perfect (Huddleston & Pullum, 2002). Although the beginning of the
event time is unspecified, as in the case of future perfect, the speaker indicates his
interest in the state of affairs at the reference time as a result or an experience of the
anterior event/situation. Quirk et al. (1992, p. 91) describes the perfect as indicating

“a period of time stretching backwards into some earlier time.”  Present perfect
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denotes “current relevance” (p. 91); past perfect signals “past-in-the-past” (p. 92).
(c) Progressive Aspect

The progressive aspect is shown in the verb phrases by means of the verb be
immediately followed by a lexical verb in the present participle form, the so-called —
ing form. Huddleston and Pullum (2002) describe the category of meaning to involve

the following features:

(1) The situation is presented as in progr

(2) The situation is viewed imperfectively

(a) Paula was cooking dinner when I arrived.

(b) They were discussing the matter over lunch.

(c) 1am writing my term paper at the moment.

In (a), the clause when I arrived indicates that at that point the cooking was in
progress. In (b), the phrase over lunch is a period allowed for the ongoing discussion
throughout that period. Some situations are not strictly continuous but allow for gaps.
An example can be seen in (c). One is unlikely to only write the term paper at a single

sitting—that is, there may be reading interspersed with periods when one is doing



26

other things (such as taking some rest, or even a nap). But this is of no linguistic
significance. The gaps are normally treated as part of the situation. Thus, in (c) it is

the situation with gaps included that is presented as ongoing.
Imperfectivity

(d) When I arrived, Paula phoned Nicky.

(e) When I arrived, Paula was phoning Nicky.

In (d), the phoning is viewed as a who e non-progressive is interpreted

‘perfectively’, and the clause when | arrived indicat time of the phoning as a

whole.  Semantically, the act of arri and Paula’sy phoning are said to be

simultaneous, but pragmatica ence of actions with the
phoning immediately follo er’s arrival. In (e), the progressive gives an

imperfective interpretatie atime clause when | arrived specifies the time when

G l ------------------- > was phoning

The progressive use of a situation is sometimes presented as a frame or
background for a perfective (viewed as whole) situation:
() 1saw aterrible car accident as | was walking along the street.

() Michael was mowing the lawn when the police arrived.
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Mid-Interval

Progressive aspectual is normally interpreted as a mid-interval of the whole
situation—that is, it specifies a point or period that excludes the beginning and an end.
For example,

(h) Michael is mowing the lawn.

(i) Annie was writing a novel.

In (h), the mowing started in the past andfwill continue for at least some time

into the future; whereas in (i), the writing started e the time specified in the

For i i S, It must have duration. In other words, there

(J)) Thetraina

(K) The train was arriving.

The sentence in (j) can be interpreted punctually as an achievement, whereas
in (k) the train had not yet arrived, and thus, the effect of the progressive is precisely
to change a punctual situation into a durative one, providing a basis for realizing

future achievements.
Dynamicity

Expressions that indicate purely static situations do not combine properly with

progressive aspect.
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() When I left, Jackie had her head buried in a book but David was watching

TV.

The have clause in (I) has non-progressive aspect because having one’s head
buried in a book is a state whereas watching TV is an activity, and thus can be
progressive, though the time clause when I left is shared by both. There are, however,
several ways in which the progressive can combine with a stative expression to give a

dynamic interpretation:

(m) Peter is being smart, as opposed to Peter

(n) Linda is driving to school t ek, as opposed to Linda drives to school

every day.

interpretation indica gular mode of travel to school whereas the progressive
version comes from the feature of temporary state (perhaps she normally goes to
school in someone else’s car, but this week something happens, so she is driving to

school).
Limited Duration

The progressive is often used to denote the situation that is of limited duration
or temporary. In Peter is being smart, the focus is on current behavior and therefore
is likely to be interpreted as indicating a shorter duration than Peter is smart, which

generally suggests a permanent personal quality (state of affairs vs. dynamicity
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resulting in limited duration). By comparison, The train arrived and The train was

arriving suggest the interaction between punctual and extended duration.
(d) Perfect Progressive Aspect

The perfect progressive is marked by the form of have been immediately
followed by a lexical verb in the present participle form, the so-called —ing form. The
perfect progressive combines the functions of perfect and progressive aspects and can

be more or less what can be predicted from theffunctions of the individual aspects.

While the perfect expresses anteriority, the progressivesindicates the period up to the

aspect to the duratio the progressive. Thus, instead of being completed, the

action/event is rather interrupted at the time the sentence refers to (pp. 209-210).
Consider the sentence below.
(o) Mary had been cooking dinner when Eric arrived.

Compare the sentence (0) above with sentence (p) in the past perfect and

sentence (q) in the past progressive below:

(p) Mary had cooked dinner.

(g) Mary was cooking dinner.
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Sentence (p) with the perfect aspect suggests a finished state of the action,
whereas sentence (q) in the progressive indicates the activity being in progress, but
not completed, at the reference time. Thus, with combination of both aspects, we can
tell that at the time Eric arrived in sentence (0), the duration of the cooking could be
over, but we cannot tell from the sentence whether the cooking had been completed.
Mary might go back later to finish cooking the dinner. The speaker’s attention is not

on the resultative state of the activity, but rather on the durative state at the time the

sentence refers to.

below.
Table 2.4:
Progressive Perfect Progressive
be + V-ing have + -en be + V-ing
Present | Present simple | Present perfect Present Present perfect
plays has/have played | progressive progressive
is/fam/are playing | has/have been playing
Past Past simple Past perfect Past progressive Past perfect progressive

played had played was/were playing | had been playing

Future | Future simple | Future perfect Future progressive | Future perfect
will play will have played | will be playing progressive
will have been playing

Note: Adapted from Larsen-Freeman, D., Kuehn, T., & Haccuis, M, 2002, p. 3.
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Disagreements over the English tense-aspect system pertain to the question of
how many ‘tenses’ there are. In associating ‘tense’ with ‘time’ of an event, Comrie
(1976) identifies three tenses in English: past, present, and future, whereas Jacobs &
Rosenbaum (1970), Lester (1976) and Quirk et al. (1992) hold the view that English
has two tenses: past and present. In the assertion that English contains only the
present and past tenses, it views these two tenses as expressing the factual account of

an event or a situation. The present, on the one hand, expresses proximity, while the

past, on the other, expresses remoteness. Futurit aracterized as the non-factual

account of a situation. It is regarded as IS not a tense, but merely a
future time marker. The future timesmark eans of other structures
such as simple present, p s in the present-past time

dichotomy.

In line v ; entythe decision was made for the present study to
primarily inv at express only the factual account of a situation.
Hence, eight te kers were investigated which express two time
locations—the present “and past—in relation with aspectual markers for simple,

perfect, progressive and perfect progressive.

Present time: Present Simple, Present Perfect, Present Progressive, and
Present Perfect Progressive
Past time: Past Simple, Past Perfect, Past Progressive, and Past Perfect

Progressive
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2.4 Research on L1 and L2 Acquisition of Tense and Aspect

The issue of tense and aspect in English has been extensively investigated in
L1 and L2 acquisition research. This section reviews previous studies in L1 and L2

acquisition of English tense and aspect.
2.4.1 L1 Acquisition of Tense and Aspect

In Brown’s (1973) work on English L1 acquisition, he found that the first

morpheme that emerged in L1 children was th ressive aspect marker —ing, but

without the existence of the auxiliary be. The additi auxiliary be in the correct

progressive appropriately,‘and gvergeneralize the —ing ending to stative verbs
such as know. Altheughy,children are capable of distinguishing aspect, they do not
combine aspe i aference. A child’s sense of time reference is
initially limited ow. In other words, the child first talks about things
that are occurring no ild starts to talk about the past or present between age
1% and 3; however, the point of reference is always in the present. Around age 3 to
3%, the child gains a sense of reference other than the present. Brown (1973) further

noted that L1 children used past tense morphology with a small group of punctual

verbs such as fell, broke, and dropped (p. 334).

Bloom, Lifter, & Hafitz (1980) found the correlation between lexical aspect
and the emergence of verbal morphology in their longitudinal study of L1 children.
In their study, the —ing ending almost always occurred with action verbs such as play

and run, and the past tense form occurred with punctual verbs such as find and fall.
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2.4.2 L2 Acquisition of Tense and Aspect

L2 research on tense and aspect markers also reported correlations between
lexical aspect and verbal morphology acquisition. Bardovi-Harlig & Reynolds (1995)
found that lexical aspect played an important role in the use of past tense although in
their early stages learners tended to undergeneralize the meaning of the past. The
results from a cloze test showed that both instructed L2 learners and untutored L2

learners of English demonstrated similar sequences in the use of past tense for

achievement and accomplishment verbs, which s ted that the teaching of past

tense for these two types of verbs was han the teaching of past

tense with activity and stative ve

e relationship between verb inflections and

English interviews with 2 learners of English, the association of verbal morphology
and lexical aspect varied across proficiency levels. Lower-level learners strongly
associated —s and the past morpheme with lexical aspect, whereas learners at higher

levels shifted from markers of lexical aspect to markers of time reference.

Shirai and Andersen (1995) examined the L2 acquisition of English tense-
aspect morphology in three children and found that they initially used past inflections
with achievement verbs, and progressive inflections with activity verbs. The result

also supports the aspect hypothesis that early development of tense-aspect
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morphology is strongly influenced by the inherent aspect of the verbs.

Collins’ (2002) study of ESL learners’ use of tense-aspect marker in past
contexts supported the aspect hypothesis. Her findings suggested that the learners
were significantly more successful in using the past tense with telic verbs, struggled
most with stative verbs. Learners preferred progressive for activities and present for

statives.

Research also investigated the relationships between the meaning and forms

with regard to tense and aspect acquisition. In C iers’s (1987) study, highly-

morphological tense-aspect forms.

In line with Coppetiers’s study, Donnellan (1991) found that perceptions of
meanings and functions of time reference in the learners’ L1 may affect their ability to
establish the referential relationships between L1 and L2 time reference and
grammatical markers. This makes it difficult, if not impossible, for speakers of
languages, particularly those without morphological tenses, to be able to fully acquire

conventionalized uses of the English tense-aspect system.
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Hinkel (1992) investigated the meanings and implications that time, aspect
and English tenses have for nonnative English speakers. She found that NNSs’
intuitive conceptualizations of time were not linear and/or deictic in the same way as
those of NSs. Thus, NNSs have limited access to the means of interpreting time and
its associated verbal morphology. Hinkel concludes that differences between NS and
NNS perceptions of tense meanings may be caused by the fact that “NNs and NNSs

view time spans and their divisions and measurements differently” (p. 568). In her

study, Chinese, Korean, and Japanese learners te o0 interpret L2 time references

notions of time, 1€ d it difficult to understand the terminology associated

with time, aspect and te eanings provided in ESL grammar texts.

Based on studies that investigated conceptualizations of time and aspect
references in relation to their meanings, the present study was undertaken to
investigate the meanings and implications that time, aspect and tense in English have

for Thai learners of three English proficiency levels.



CHAPTER 111

RESEARCH METHODOLOGY

This chapter introduces the research design and methodology. It consists of

four sections:

(1) Development of Research Instruments

(2) Participants
(3) Data Collection

(4) Data Analysis
3.1 Research Instruments

The present study ut main research instruments for data collection:

3.1.1 An Email

To investigate conceptualizations of tense and aspect, which requires semantic
and pragmatic considerations of time and aspectual references of the context in
question, it was decided that the test instrument should be constructed in such a way
that language in discourse was provided. Thus, a reading passage was developed as
one task for the participants to interpret tense meanings in terms of time reference and

aspectual property from given contexts.
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a) Construction of the Test
The test construction followed the procedures described below.

(1) A text in the form of an email was initially designed as a reading task. The
content of the email was devised so that the potential items would cover the following

tense-aspect forms to be investigated:

Present time: (1) Present Simple, (2) Present Perfect, (3) Present Progressive,

was as follows:

Tense-Aspect No. of items  Tense-Aspect No. of items
Present Simple 4 Past Simple 5
Present Progressive 4 Past Progressive 2
Present Perfect 3 Past Perfect 2
Present Perfect Progressive 2 Past Perfect Progressive 1

(2) To check language for grammaticality and acceptability, the first draft was
initially read by a native English speaking teacher (NEST). Adjustments were made

based on comments made by the NEST.
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(3) The text was then prepared for a reliability check by deleting all the verb
forms in the 23 potential test items. Each item was replaced by a blank, with the base

form of the verb given in parentheses.

(4) Three native English speaking teachers (NESTSs) were then asked to supply

the tense-aspect form for each item and give comments and suggestions (if any).

(5) Upon completion of the first task, the three NESTs were also asked to

select time reference and aspectual property forgach item. This was done by means

of a questionnaire which was developed as another t elicit conceptualizations of
time and aspect markers in given conte is i will be discussed in the

following section.

(4) Based on the re ments obtained from the “Supply-the-Verb

Form” test and the 2ct elicitation questionnaire, disagreements over
variations am )nsidered and resolved through discussions.
The text was c0 dified, whereby it was decided that one more item in
the past perfect prog orm should be added to increase the reliability of this
tense-aspect marker. Therefore, the number of items distributed across the 8 tense-

aspect forms was as follows:

Tense-Aspect No. of items Tense-Aspect No. of items
Present Simple 4 Past Simple 5
Present Progressive 4 Past Progressive 2
Present Perfect 3 Past Perfect 2

Present Perfect Progressive 2 Past Perfect Progressive 2
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3.1.2 A Questionnaire for Time Reference and Aspectual Property

To elicit conceptualizations of time reference and aspectual property in the
tense-aspect markers provided in the email, a questionnaire was designed for the
participants to choose one answer from the multiple-choice selections that best
described their conceptualizations of time and aspect for each of the potential items.
The terminology used to describe the meaning of time reference and aspectual

properties were chosen from intermediate to advanced ESL/EFL grammar texts. The

multiple choice selections for time and aspect selec were uniform for all contexts

in the reading task.

In checking the reliabili ; icé Selections, 3 NESTs who

aspectual prop i ire based on their conceptualizations. In so

adjustments were made to the terminology used as descriptors in the questionnaire.
a) Test-Run of the Instrument

A test-run of the instrument was carried out with 3 native English speaking
teachers, 1 Thai teacher and 2 undergraduate students to test the validity and
reliability of the modified version of the instruments prior to actual administration on
participants. The aims of the test-run were three-fold. Firstly, it aimed to examine the

participants’ perceptions of time reference and aspectual property of the tense-aspect
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markers in terms of consistencies and variations among the three native English
speakers. Secondly, appropriateness of the multiple-choice selections would be
evaluated based on comments made by the participants. Thirdly, the administration
of the test-run would allow the researcher to approximate the time to complete the
task and anticipate whether there would be any potential problems in the actual
administration. Based on the responses, comments, suggestions and disagreements

over the multiple choice selections obtained from the participants, the final

modifications were correspondingly made to the r h instruments as follows:

(1) To sound authentic, a few ences in the il were rewritten. As a
result, the final version of the e

the reading task in Appendi

() The time (I1) The event is viewed as:
a. Future a. Started but continuing
b. Present b. Completed
c. Past relevant to present c. Duration finished
d. Past d. Repeated intermittently
e. Before another past event e. State or fact
f. Other (please specify) f. Other (please specify)

Once the terminology for the descriptors was finalized, Thai translation to the

questionnaire was prepared for participants in the intermediate and low proficiency
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groups so that they would understand the instructions as well as the terminology

clearly. (Please refer to Appendix C.)
3.1.3 Background Questionnaire

In addition to the two main instruments described above, a background
questionnaire was also used to obtain the participants’ contact information (e.g. their
names, ages, email addresses and telephone numbers). Other purposes for utilizing

this questionnaire were as follows:

(1) For native English speakers, this questionn imed to verify that English

proficiency, the of the questionnaire was to obtain general

such as educational levels, the amount of

and low English proficiency levels, the purpose of the questionnaire was to
obtain information on the learners’ histories of learning English. The

questionnaire was prepared in Thai. (See Appendix F.)
3.2 Participants

The participants included 99 Thai learners of English, referred to as non-native
speakers of English (NNSs). Fifteen native speakers of English (NSs) participated in

the study as NS controls. The recruitment of these participants is described below.
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3.2.1 Native English Speakers (NS)

The research instruments were distributed to 20 native English speaking
teachers from 3 universities in Bangkok, Thailand. Upon receipt of the test
instruments, each NS was asked to individually complete the tasks in his/her own time.
Eighteen test papers were returned to the researcher. Based on the information
provided in the background questionnaire, 3 participants indicated that, apart from

English, they also spoke another language natively. To avoid conceptual transfer

from another language into English, the test pa f these 3 participants were

excluded from the data analysis. Ther only 15 NS icipants were selected for

English proficiency ¢ igh, intermediate and low, with 33 in each group, as

described below.
3.2.2.1 Non-native Speakers with High English Proficiency (NNS-H)

The high-proficiency group (NNS-H) consisted of 33 Thai teachers of English
from Dhurakij Pundit University and Thammasat University in Bangkok, Thailand.
In recruiting the participants, 45 sets of the test instruments were distributed to Thai
teachers of English in two universities. The participants were asked to individually

complete the tasks in their own time. Thirty-three completed papers—24 from
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Dhurakij Pundit University and 9 from Thammasat University—were returned to the

researcher. The data obtained from these 33 participants were collected for analysis.

3.2.2.2 Non-native Speakers with Intermediate Proficiency (NNS-I)

and Low Proficiency (NNS-L)

One hundred and eighty-nine (189) undergraduate students (93 freshmen and
96 seniors) in the English Major program at Dhurakij Pundit University were asked to

take the DPU Test of English Proficiency (DPU-ZEP). Although it cannot be claimed

that the DPU-TEP is a standardized test, the reliab of this instrument has been

reported at the Cronbach’s alpha of .9 well for the purpose of

this study.

In order to equalize Of participants with high English proficiency

whereas the scores of the 33 NNS-L ranged from 33 (27.5%) to 43 (36%).
3.3 Data Collection
The data-gathering process was conducted in two phases.

(1) The first phase was conducted with native English-speaking teachers (the
NS group) and Thai teachers of English (the NNS-H group). The test instruments
were distributed by the researcher to a representative at each of the three institutions
described in 3.2.1 and 3.2.2.1. The instruments were accordingly distributed by the

representative to the participants who were asked to fill in the background



44

questionnaire and complete the tasks individually. The participants completed the
tasks in the same manner that the instruments were carried out in the test-run. That is,
the participants were asked to read the email and choose one answer from the choices
that best described their conceptualizations of time and aspect of each given verb
form. In the case that no choice actually described their conceptualizations, the
participants were asked to supply an answer in their own words. Upon completion of

the tasks, the papers were collected by the representative of each institution and

subsequently returned to the researcher.

and low English proficiency and NNS-L) groups, performed the test in two
separate classe . < were asked to complete the background
questionnaire i (he test tasks were administered to the students in both
groups. In order id miSunderstanding of the instructions and the terminology
used as descriptors for time reference and aspectual property, the students were also

given a Thai translation attached to the English version of the time and aspect

elicitation questionnaire.

There was no time limit for the participants to complete the tasks. However,
based on the test-run of the instrument, the time for the actual test administration was

approximated to be 20 to 30 minutes.
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3.4 Data Analysis

As native English speakers were classified as NS controls, the NS responses
were used as a baseline for data analysis. However, native English speakers exhibited
variations in their responses. Thus, in identifying the choice that represented the NS
‘acceptable’ response, the time reference and aspectual conceptualization for each
tense-aspect item chosen by the highest number of NSs were selected as the

‘acceptable’ time reference and aspectual property against which all those of the

NNSs were compared. After the results were tab , the data were converted to

percentages due to the unequal size of as opposed to the size of

the 3 NNS groups (N =33). Th Ccs were used:

(1) frequency distri

(2) percentage



CHAPTER IV

RESULTS

This chapter presents the results of a series of quantitative analyses performed
on the participants’ conceptualizations of time reference and aspectual property with
regard to English tense-aspect markers. Due to the fact that variations existed among

the NSs, classified as NS controls, the time refeg€hce and aspectual property for each

item chosen by the highest number of NSs was i ied as an acceptable choice

comparison. (Please refe {7 'and Table 4.8 on pages 59 and 60 for the

distribution of responses.i

property by the fou averaged from the 24 items, will firstly be compared.
Then, the mean values of conceptualizations of both features, averaged from the items
in each tense-aspect form will be compared across the four groups. Next, the
percentage of conceptualizations of time reference further classified by individual
items in each tense-aspect form will be reported. Finally, by using similar analyses,

the percentage of conceptualizations of aspectual property at the level of individual

items will be presented across the groups.

The analyses in this chapter were conducted in order to answer the following

research questions:
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(1) What are the conceptualizations of time reference and aspectual property
of English tense and aspect among Thai learners at three different proficiency levels:

high, intermediate and low?

(2) What is the degree of proximity to the native English speaker norms in
terms of conceptualizations of time reference and aspectual property among the three

groups of Thai learners at high, intermediate and low English proficiency levels?

4.1 CONCEPTUALIZATIONS OF TIME R ENCE AND ASPECTUAL

PROPERTY BY GROUP

4.1.1 Conceptualization Q

As described in Seg pter 3, the Instrument used in this study was

(a) Future (d) Past

(b) Present (e) Before another past event

(c) Past relevant to present (F) Other (please specify).

Table 4.1 below displays the mean values of conceptualizations of time
reference averaged from all the 24 items across the four groups of participants. The
analysis was conducted by using the values of the NS acceptable choice (i.e. the
choice chosen by the highest number of NSs) as a baseline. The NS average value
was converted into percentage, against which the percentages of the values of Thai

learners in the three proficiency groups were compared.
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Table 4.1: Conceptualizations of Time Reference in Percentage by Group

Time Reference Across Groups
NS NNS-H NNS-I| NNS-L
Mean value 85.3 80.6 65.8 46.1

The results in Table 4.1 show that the NNS-H value most closely
approximated the NS value. The values of Thai learners in the other two groups
decreased in relation to their proficiency levels. The results support the hypothesis

that the degree of proximity of conceptualizatiop$,of time reference varies according

to the learners’ English proficiency levels, and conceptualizations of Thali

learners with high English proficienc ly approximate the NS
norms than those of lower profi trates the same results in

the form of graph.

Figure 4.1: Concep e Reference in Percentage by Group

OhMean

N3 HNS-H MNE-] MNG-L

4.1.2 Conceptualization of Aspectual Property by Group

Conceptualizations of aspectual property among the four groups of
participants were compiled and analyzed in the same manner as those for time

reference. The participants were asked to choose one aspectual property from six
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multiple choice selections that best described their conceptualization. The choices

were uniform for all 24 contexts, which were as follows:

(a) Started but continuing (d) Repeated intermittently
(b) Completed (e) State or fact
(c) Duration finished (f) Other (please specify).

Table 4.2 below shows the mean values of conceptualizations of aspectual

property for all 24 items in percentage across t oups. The analysis for aspectual

property was also conducted based on the average values,of the NS acceptable choice,

as was for time reference. Figure 4. illustrates same results in a graph

format.
Table 4.2: Conceptualizati€ | Property in Percentage by Group
NNS-L
39.7
Figure 4.2: Conceptua of Aspectual Property in Percentage by Group
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The results of conceptualizations of aspectual property also support the

hypothesis that conceptualizations of Thai learners with high English proficiency with
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regard to aspectual property should more closely approximate those of NSs than those
of lower proficiency levels. However, in comparing the values in Table 4.1 with
those in Table 4.2, one can find that the degree of within-group variation was greater
with regard to aspectual property than with time reference in all groups, even among
the NS controls. Additionally, the gap in the mean values of conceptualizations of
time reference between the NS and NNS-H groups (i.e. 85.3% > 80.6% = 4.7%) was

relatively narrow compared with a more sizable gap between the NS and NNS-H

conceptualizations of aspect (i.e. 75.8% > 63.1% .7%). The greater distance in

the NS and NNS-H conceptualization aspect sugg that aspect may be more

complicated for Thai learners to congeptua

In order to explore orms were more problematic

to Thai learners than others, eptualizations of Thai learners as opposed to

those of NSs w gater depth. The results are presented in the

following sec

4.2 CONCEPTUAL S OF TIME REFERENCE AND ASPECTUAL

PROPERTY BY TENSE-ASPECT FORM

4.2.1 Conceptualization of Time Reference by Tense-Aspect Form

Table 4.3 below displays the mean values of conceptualizations of time
reference classified by tense-aspect form in percentage across the groups. The mean
values (in percentage) of NS acceptable choice for the eight tense-aspect forms are
displayed in column 2, and those of Thai learners in the high, intermediate and low
groups are shown in columns 3, 4 and 5, respectively. The same results are also

illustrated in a line graph in Figure 4.3.
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Table 4.3: Conceptualizations of Time Reference by Tense-Aspect Form

Time Reference in Percentage
NS NNS-H | NNS-I | NNS-L
(N=15) | (N=33) | (N=33) | (N=33)
Pres simple
(N=4) 90 65.9 56.1 48.6
Pres progressive
(N=4) 100 94.7 81.1 54.4
Pres perfect
(N=3) 711 79.8 53.5 48.8
Pres pf pg
(N=2) 76.7 84.9 69.7 39.1
Past simple
(N=5) 94.6 95.8 92.1 68.5
Past progressive
(N=2) 60 24.3
Past perfect
(N=2) 83.3 27.6
Past pf pg
(N=2) 125
Figure 4.3: Conceptualizatigns se-Aspect Form
100 -
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sim prog perf pg sim prog perf [ols]
The results shown in Table 4.3 indicate that, even in the NS group, within-
group variations in conceptualizations existed across the eight tense-aspect forms.
Variations were greater in some forms than others. Of the three nonnative groups,

the NNS-H values more closely approximated the NS values than those of the other
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two groups in most tense-aspect forms, except for the present perfect progressive. It
should also be noted that the NNS-H values for the present perfect, present perfect
progressive, past simple and past progressive forms outnumbered the NS values. As
the percentage of responses for the items marked by the same form varied, this will be

analyzed in greater depth at the level of individual items in the next section.

Figure 4.3 above gives a clearer visual format of the degree of proximity to the

native English speaker norms in terms of conceptualizations of time reference

classified by forms among the three groups of Tha ners, which also supports the

hypothesis that the conceptualizations ai learners igh English proficiency

proficiency levels.

NNS-L

(N=33)
39.4
37.9
(P'\;iz)perfect 822 505 40.4 24.3
(PI\ESZ)pf P9 86.7 92.4 75.8 42.4
5\?:; )progressive 50 121 24.3 37.9
E”\?:s;)perfect 70 54.6 30.3 30.3
(P’\?:s; )pf pg 66.7 455 39.4 28.8

Table 4.4 shows the mean values of conceptualizations of aspectual property

classified by tense-aspect form in percentage across the groups. The analysis for
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aspectual property was also conducted based on the average values of the NS
acceptable choice for all the items in each tense-aspect form, as was for time
reference. Figure 4.4 below also illustrates the same results in a different visual

format.

Figure 4.4: Conceptualizations of Aspectual Property by Tense-Aspect Form
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Table 4.4 sho at the NNS-H values most closely approximated the NS
values in all tense-aspect forms, except for the past progressive. It should be noted
that conceptualizations of aspectual property in the past progressive revealed a reverse
pattern. One can observe that the NNS-L value more closely approximated the NS
value than those of the high and intermediate groups. The values decreased linearly
with increasing proficiency levels. This suggests that the aspect of the past
progressive could be problematic to Thai learners. Again, this requires further
investigation into the variation in responses across group at the level of individual

items, which will be presented in the next section.
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Another notable point is that the values of conceptualizations of the high and
intermediate groups exceeded that of the NS group in two forms: the present simple

and the present perfect progressive. This will be discussed later in Chapter 5.

From the results presented thus far, we have seen the overall picture of the
degree of proximity of conceptualizations of Thai learners to those of NSs in terms of
each tense-aspect marker. However, as conceptualizations for each individual item

varied according to the context in which the verb was used, the data were further

analyzed and are presented at the level of individua s in the following section.

4.3 CONCEPTUALIZATIONS OF TI

PROPERTY BY ITEM

4.3.1 Conceptualiza e Reference by Item

In this ¢ s of time reference by item were analyzed

within-group and across-group variations can be

Table 4.5 below “displays conceptualizations of time reference by item in
percentage. The 24 items were placed into 8 groups according to their tense-aspect
markers. The mean values of NS acceptable choices in percentage are shown in the
third column. Columns 4, 5, and 6 display percentages of the mean values of
responses, which corresponded to the NS acceptable choices, by Thai learners in the

high, intermediate and low groups, respectively.
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Table 4.5: Conceptualizations of Time Reference in Percentage by Item

rense [1en | o | s | e | o
3 93.3 100 93.9 84.8
Pres 22 93.3 97 97 71.9
Simple | g 100 42.4 21.2 125
24 73.3 24.2 12.1 25
Average Mean 90 65.9 56.1 48.6
2 100 100 87.9 68.8
Pres 8 100 97 97 81.3
Prog. 19 100 90.9 75.8 39.4
23 100
Average Mean 100
1 66.7
ez, |0 | e
10 60

Average Mean

Pres Pf 4
Pg 21

Average Mean 69.7 39.1
93.9 69.7

90.9 60.6

90.9 69.7

90.9 75.8

93.9 66.7

Avera 94.6 92.1 68.5
Past 69.7 455 27.3
Prog. 66.7 39.4 21.2
Average Mean 60 68.2 42.5 24.3
Past 6 93.3 81.8 69.7 36.4
Perfect | 17 73.3 66.7 51.5 18.8
Average Mean 83.3 74.3 60.6 27.6
Past Pf 7 80 57.5 27.3 6.1
Pg 18 80 60.6 36.4 18.8
Average Mean 80 59.1 31.9 125
Total Mean 85.3 80.6 65.8 46.1

As a whole, the degree of proximity to the NS values among Thai learners for
time reference decreased linearly according to the proficiency groups. The NNS-H

values most closely approximated the NS values in almost all items, except for items
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11, 12, and 15 in the past simple form, items 1 and 10 in the present perfect, and item

4 in the present perfect progressive. This will be discussed later in Chapter 5.

4.3.2 Conceptualization of Aspectual Property by Item

Table 4.6: Conceptualizations of Aspectual Property in Percentage by Item

NS NNS-H | NNST | NNS-L
TENSE | ITEM | (N=15) | (N=33) | (N=33) | (N=33)
3 93.3 93.9 87.9 515

Past
Simple 12 100 90.9 90.9 54.5
15 93.3 87.9 75.8 60.6
16 100 84.8 90.9 57.6
Average 92 88.5 87.3 58.2
Past 13 46.7 12.1 21.2 455
Prog. 14 53.3 12.1 27.3 30.3
Average 50 12.1 24.3 37.9
Past 6 80 69.7 42.4 390.4
Perfect | 17 60 39.4 18.2 21.2
Average 70 54.6 30.3 30.3
Past Pf 7 80 48.5 39.4 21.2
Pg 18 53.3 424 39.4 36.4
Average 66.7 455 394 28.8
Total Average 75.8 63.1 57.8 39.7
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Table 4.6 above illustrates the percentages of conceptualizations of aspectual
property by individual items across the four groups. One can see that in some items,
conceptualizations of aspect among the four groups did not follow the typical
developmental pattern of non-native speakers. On the one hand, it was found that in
items 22, 23, 10, 4, and 16, the NNS-I values more closely approximated the NS
values than those of the NNS-H. On the other hand, the NNS-L values in items 24,

and 8 more closely approximated the NS value than those of the other two groups.

The results suggest that conceptualizing aspect a S to be more problematic than
conceptualizing time references. More e that in items 13 and 14
of the past progressive, the values iasthe N losest to those of the NS
group and the NNS-H valuesfwe Ss’ norms. In other words,
the values deteriorated as pre eveloped. This suggests that aspect of the past
progressive for i \ estigation in greater depth will be reported and

discussed infthe following chaf

4.4 Summary

This chapter preSented the results of the quantitative analyses of the
participants’ conceptualizations of time reference and aspectual property in order to

examine the proximity of Thai learners’ conceptualizations to those of NSs’ norms.

The series of analyses showed that there were high consistencies in Thai
learners’ developmental pattern of conceptualizing time reference and aspectual
property in the English tense-aspect system. Overall, the degree of proximity to the
NSs’ norms among Thai learners linearly increased according to the proficiency

groups. However, with regard to conceptualizations of aspectual property, one can
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find a substantial degree of within-group variations, even in the NS group. There was
a sizable gap in conceptualizations of aspect between the NNS-H and NS groups,

suggesting that aspect is more problematic for Thai learners than time reference.

In examining conceptualizations of the participants at the level of tense-aspect
form, the NNS-H values for time reference most closely approximated the NS values
in all tense forms, except for the present perfect progressive. With regard to aspect,

the past progressive revealed a reverse pattern: the proximity to NS norms decreased

as Thai learners’ English proficiency developed S group, suggesting that the

form. The analyses of conceptualization by item across the proficiency groups will be

discussed in greater detail in Chapter 5.



Table 4.7: Conceptualizations of Time Reference in Percentage by Item across Group

NS (N=15) NNS-H (N=33) NNS-I (N=33) NNS-L (N=33)
TENSE | ITEM
a b c d e f | Total a b c d e Total a b c d e f Total a b c d e f | Total
3 933 | 67 100 100 100 939 | 61 100 3 | 848 | 61 | 3 3 100
bres 2 933 67 | 100 3 | o7 100 3 100 | 188 | 719 | 63 | 31 100
S 20 100 100 | 424 | 485 | 91 100 | 212 100 125 | 719 | 125 | 31 100
24 | 733 | 20 67 | 100 | 242 | 758 100 100 25 | 688 | 31 31 100
2 100 100 6.1 100 94 | 688 | 125 | 31 | 31 | 31| 100
8 100 100 3 100 63 | 813 | 63 31 | 31| 100
Pres
Prog. 19 100 100 3 100 394 | 515 | 61 3 100
23 100 100 91 100 | 281 | 563 | 31 94 | 31| 100
1 267 | 667 | 67 100 61 | 3 100 | 182 | 91 | 515 | 182 | 3 100
Pres
Porrant 9 867 | 133 100 91 | 3 100 63 | 594 | 344 100
10 60 | 40 100 3 100 97 | 355 | 387 | 97 | 65| 100
4 267 | 667 67 | 100 100 | 156 | 219 | 469 | 94 | 63 100
Pres Pf
g 21 67 | 87 | 67 100 121 | 3 100 219 | 156 | 313 | 25 | 63 100
5 100 100 6.1 100 3 91 | 697 | 182 100
1 933 | 67 100 6.1 100 61 | 212 | 91 | 606 | 3 100
Past
Simple 12 67 | 933 100 100 3 | 91 | 152 | 697 3 100
15 67 | 933 100 100 6.1 152 | 758 | 3 100
16 67 | 933 100 100 3 | 61 | 152 | 667 | 91 100
past 13 60 | 333 | 67 | 100 364 | 61 100 61 | 242 | 273 | 273 | 121 | 3 100
Prog 14 60 | 333 | 67 | 100 66.7 | 303 100 3 3 | 182 | 394 | 303 | 61 100 91 | 121 | 304 | 212 | 152 | 3 100
past 6 67 | 933 100 61 | 121 | 818 100 3 3 | 212|697 | 3 100 3 3 | 364|182 | 364 | 3 100
IREEE 17 133 | 133 | 733 100 121 | 182 | 66.7 100 91 | 182 | 212 | 515 100 63 | 31 | 209 | 406 | 188 | 94 | 100
past pf 7 67 | 133 | 80 100 152 | 273 | 575 100 304 | 212 | 2723 | 122 | 100 | 242 | 3 | 515 | 152 | 61 100
Prog. 18 20 | 80 100 3 121 | 212 | 606 100 3 | 304|182 364 3 100 219 | 125 | 344 | 125 | 188 100

65



Table 4.8: Conceptualizations of Aspectual Property in Percentage by Item across Group

NS (N=15) NNS-H (N=33) NNS-I (N=33) NNS-L (N=33)
TENSE | ITEM
a b c d e f Total a b c d e f Total a b c d e f Total a b c d e f Total
3 67 | 933 100 6.1 939 100 61 | 61 87.9 100 [ 182 | 91 | 3 | 121 | 515 | 3 97
bres 22 133 80 | 67 100 | 61 848 | 6.1 97 91 | 61 818 | 3 00 || 273|152 | 3 | 121 | 394 | 3 100
S 20 733 | 267 | 100 3 3 | 727 | 18 97 3 61 | 758 | 9.1 100 | 333 | 152 | 152 | 3 | 273 93.9
24 | 467 467 | 67 100 | 182 | 3 636 | 15 | 100 | 121 727 | 121 | 100 | 333 | 182 61 | 394 | 3 100
2 80 133 | 67 100 | 788 152 | 3 3 100 3 100 [ 636 | 61 | 61 | 91 | 121 | 3 100
8 60 40 100 3 00 || 364 | 61 | 152 | 121 | 242 | 3 97
Pres
i 19 66.7 | 333 | 100 455 | 100 | 394 | 61 | 61 | 91 | 212 | 15 97
23 6.7 667 | 267 | 100 34 | 1200 | 364 | 61 | 3 | 212 303 | 3 100
1 86.7 | 133 100 97 273 | 303 | 303 91 97
AES 9 133 86.7 100 3 100 | 212 | 61 | 545 | 152 3 100
Perfect
10 733 | 267 100 3 100 || 242 | 223 | 303 | 91 | a1 100
4 86.7 133 100 00 [ 636 | 3 | 152 61 | 61 93.9
Pres Pf
A 21 8.7 | 6.7 6.7 100 3 100 | 212 | 3 | 515|152 | 61 97
5 100 100 100 667 | 182 | 91 3 97
1 66.7 | 333 100 100 || 121 | 515 | 182 | 61 | o1 97
Past
S 12 100 100 100 91 | 545 | 182 | 91 3 3 97
15 933 6.7 100 100 91 | 606 | 91 | 61 | 121 97
16 100 100 97 182 | 576 | 61 | 3 | 121 97
past 13 | 467 | 67 | 267 67 | 133 | 100 6.1 100 || 455 | 152 | 121 | 121 | 61 | 61 97
Prog 14 533 | 67 | 267 133 | 100 [ 121 | 121 | 303 | 242 | 3 | 18 | 100 | 273 | 212 | 242 | 152 | 61 | 61 100 || 303 | 91 | 242 | 212 | 61 | 61 97
past 6 80 | 133 6.7 100 69.7 | 27.3 3 100 424 | 455 | 61 | 3 3 100 | 152 | 394 | 273 | 121 | 3 3 100
IPEiEES 17 60 | 333 6.7 100 3 | 394 | 485 61 | 3 100 | 91 | 182 | 545 | 121 | 3 97 242 | 212 | 304 | 61 | 61 | 3 100
past Pt 7 80 | 133 6.7 100 | 91 | 212 | 485 | 212 100 | 121 | 182 | 394 | 212 | 3 3 97 303 | 61 | 212 | 364 | 3 97
prog. 18 67 | 533 | 333 6.7 100 | 152 | 152 | 424 | 242 | 3 100 | 303 | 121 | 394 | 182 00 || 424 | 91 | 364 | 61 | 61 100

09



CHAPTER V

DISCUSSION

In the previous chapter, the results of the participants’ conceptualizations of
time reference and aspectual property with regard to English tense-aspect markers
were presented by means of a series of quantitative analyses. The results indicated

that inconsistencies existed in conceptualizati f both features even among the

native English speakers. The present chapter, t aims for a more in-depth

high, intermediate ane

(2) What is the degree of proximity to the native English speaker norms in
terms of conceptualizations of time reference and aspectual property among the three

groups of Thai learners at high, intermediate and low English proficiency levels?

The organization of the present chapter is as follows: first, conceptualizations
of time reference by each group of participants will be presented and discussed
qualitatively based on the quantitative analyses provided in the previous chapter.
Then, conceptualizations of aspectual property will be closely examined and

discussed.
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5.1 CONCEPTUALIZATION OF TIME REFERENCE

In order to use native English speakers’ conceptualizations as a baseline to
investigate Thai learners’ interpretations of time reference, the responses of native
English speakers will be presented and discussed first. The conceptualizations of NSs
will then be compared and contrasted with those of Thai learners in the high,

intermediate, and low proficiency groups, respectively, in the section that follows.

5.1.1 Native English Speaker (NS) Gro

Table 5.1: Time Reference in Percentage)by the NS Gro

TENSE | ITEM
a
3
Pres 22
Slmple 20 100
2
Pre 8
Prog. 100 100
100 100
1 66.7 | 6.7 100
Pres
perfoet | © 86.7 | 13.3 100
10 60 | 40 100
Pres 4 26.7 | 66.7 6.7 | 100
PfPg 21 67 | 867 | 6.7 100
5 100 100
11 93.3 | 6.7 100
— 12 6.7 | 93.3 100
Simple
15 6.7 | 93.3 100
16 6.7 | 933 100
Past 13 60 | 33367 | 100
Prog. 14 60 | 33367 | 100
Past 6 6.7 | 933 100
Perfect 17 13.3 | 13.3 | 73.3 100
past Pf | 7 6.7 | 133 | 80 100
Pg 18 20 | 80 100
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Table 5.1 above displays the NSs’ responses on time reference of the 24 items
in percentage. The NS group consisted of 15 participants. Six multiple choice

selections for time reference, which were uniform for all 24 contexts, were as follow:

(a) Future (d) Past
(b) Present (e) Before another past event
(c) Past relevant to present (f) Other (please specify).

The NSs’ responses identified as accept choices were those chosen by the

three test items. In items 3 and 22 in which the present simple marks the present time,

the NS values were almost unanimous (93.3%). For the future time interpretation,
consistency was found in one context (item 20), in which the present simple was used
to describe a future event that will take place according to a fixed plan or scheduled
timetable. In the other context (i.e. item 24), the NSs’ responses varied quite
remarkably. While 73.3% of NSs chose the future, 20% selected the present.
Gabrielatos (2003) argues that the choice of tense in relation to time reference and

grammatical aspect is largely subjective and context-sensitive, depending on the time-
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point the speaker/hearer is focusing on in association with the context. In item 24:
Hope you (24) enjoy the rest of your stay..., the focus of NSs on the time-point could
have varied as a result of the existence of the word hope. In this case, 73.3% of NSs
perceived hope as conveying the future, thus enjoy also had its realization in the
future. NSs who perceived enjoy as marking the present, by contrast, viewed the
situation itself as coinciding with the speech time. Semantically, the present tense

used with an emotive verb such as enjoy conveys a situation that is understood as a

state of affairs. It thus has a meaning that cuts ac ree times: from the past when

the situation started to the moment o i the possibility to extend

relevance. It can B

item 10, followed by itém 1. Again, such variations could be due to NSs’ diverse
attention to the event time-points in relation to speech time. In item 10, although 60%
of NSs perceived the present perfect to mark the past with present relevancy, 40% of
NSs viewed the context: Uncle Tom (10) has finished building a shed... to mark the
past. The explanation could be that the latter group focused their attention only to the
actual event that was completed before speech time, and not the consequence of it to
the present speech moment. The fact that the focus of the time-point was in the past

could be due to the semantic meaning of the verb finish, which conveys a completed

action. In contrast to item 10, the present perfect in item 1: | (1) have just gotten back
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from Florida was viewed by 26.7% of NSs as conveying the present. In this case, the
addition of the adverb just could have drawn the NS attention to a more recent time-
point close to speech time. The focus was, therefore, placed on the result or the

present condition of a past situation at speech time rather than the situation itself.

The NS values for time reference of the present perfect progressive in item 4
and item 21 approximated those in item 1 and item 9 of the present perfect form. In

item 21, the majority of NSs (86.7%) perceived the time reference of the perfect

progressive to describe a past situation with curre vance. In item 4: Bobby (4)

has been working very hard..., there i ariation in the NS group.

The fact that 26.7% of NSs per ogressive in this item to
mark the present could re i e present time-point conveyed
in the preceding sentences (i.€ ere are pretty much the same). Consequently,
the time-point ig 5 the result or condition at present of a durative

action.

Of the fou orms, time reference of the past simple was largely

agreed by NSs to mark the past (i.e. 100% in 1 item and 93.3% in the other 4 items).
The past perfect and past perfect progressive forms were perceived as depicting
events that happened before another past situation. Of these two forms, one can

observe that there were only a few NSs who viewed time reference of these forms

holistically as just past.

The NS values for the past progressive varied at a higher degree than the past
perfect and past perfect progressive. In items 13 and 14 of the past progressive:

Bobby and I (13) were watching TV, and Susan (14) was preparing supper..., about
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two-thirds (60%) of NSs viewed time reference of the two items to depict the past,
while one-third (33.3%) perceived them as marking the past before another past event.
This again may be explained in terms of the participants’ attention to diverse time-
points. The larger group perceived both durative events as a whole which started and
ended in the past, while the smaller group probably focused on the time-point that
each event had occurred as a background before a more recent past event (a

foreground) interrupted it (i.e. when Alex unexpectedly (15) arrived).

5.1.2 Non-native Speakers with High Eng roficiency (NNS-H)

TENSE

Pres
Simple
Pres
Prog.
Pres
Porfect 9 6.1 | 87.9 | 6.1 100
10 12.1 | 72.7 | 15.2 100
Pres 4 9.1 | 87.9 3 100
PfPg 21 12.1 | 81.8 3 3 | 100
5 100 100
11 3 9.1 | 87.9 100
— 12 100 100
Simple
15 97 3 100
16 939 | 6.1 100
Past 13 69.7 | 273 | 3 100
Prog. 14 66.7 | 30.3 | 3 | 100
Past 6 6.1 | 12.1 | 818 100
Perfect 17 12.1 | 182 | 66.7 | 3 100
Past Pf 7 15.2 | 27.3 | 57.5 100
Pg 18 3 121 | 21.2 | 606 | 3 100
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As described in Section 3.2.2.1 in Chapter 3 of this report, the participants in
the NNS-H group were Thai teachers of English at the tertiary level from two
universities in Bangkok. This group consisted of 33 participants. Table 5.2 above
illustrates the choices for time reference among the NNS-H participants in percentage.
Choices that yielded the highest percentage for each item were displayed in boldface.
Choices that were consistent with those selected by the highest number of NSs were

marked in shaded columns.

Table 5.2 shows that the pattern of choices ime reference in the NNS-H
group followed approximately the sam NSs shown in Table 5.1.
Of the four present tense forms the present progressive
mity in the NNS-H group was

found in 1 item marked by t progressive. In the remaining 3 items, the

group’s choices for time reference of the present
perfect was similar fithe NS group. The majority of participants in the NNS-H
group perceived time reference of the present perfect form in items 1, 9 and 10 as
depicting a past situation with current relevance, similarly to the majority of NSs.
However, it should be noted that, for each of the 3 items, the NNS-H value over this
choice was higher than the NS value. This could be hypothesized that ESL/EFL
learners of English adhere to grammar rules described in textbooks more so than NSs.
Due to the fact that the present perfect is typically described in grammar textbooks as
depicting a past situation which is somehow relevant to the present time, such an
explanation has become the conscious metalinguistic awareness among the NNS-H

group participants. This hypothesis could be applicable to explaining choices for time
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reference of the present perfect progressive among the NNS-H participants in a

similar manner as those for time reference of the present perfect form.

For time reference of the present simple form, items 20 and 24 display a
substantial degree of within-group variation as well as distance from the NS norms. If
one may recall, the majority of the NSs perceived time reference of these two items to
mark the future. In item 20: The plane (20) leaves very early...(tomorrow), in

particular, the NSs agreed unanimously that the present simple in this context

depicted the future (i.e. by means of a realization resent schedule or timetable

it is not possib : ake assumptions as to how the participants
conceptualized i ti ¢\ which each tense-aspect form represents by
investigating their i 2. However, the analyses of responses on aspectual
properties, which will bejpresented in the next section, may provide grounds for us to

understand how the participants viewed the state or characteristic of the event in its

given context.

Another notable point in the perception of time reference between the NS and
NNS-H participants in the present simple form was the reverse pattern that existed in
item 24: Hope you (24) enjoy the rest of your stay. While 73.3% of NSs viewed the
present simple form of enjoy as marking the future and 20% as depicting the present,
24.2% and 75.8% of the NNS-H participants considered the form to indicate the

future and the present respectively. According to the results, one may assume that
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the NS and the NNS-H participants perceived time differently when enjoy was used as
subordination to the predicate hope. The majority of NSs probably viewed an event
expressed as a hope to portray a favorable expectation for the future, whereas the
NNS-H participants possibly regarded the feeling of hope to exist at the present

speech time, and not its realization in the future.

Of the four past forms, the NNS-H conceptualizations of the past simple most

closely approximated those of NSs. The NNS-H values displayed a relatively low

With reg rfect and past perfect progressive forms, the results
revealed that the hig per of participants in the NNS-H group chose the same
option as the majority of the NSs. However, the NNS-H values showed a higher
degree of within group variations than those of NSs. Additionally, the NNS-H values
for time reference of the past perfect progressive form displayed a substantial distance

from the NS norms. This suggests that this form may be more difficult for Thai

learners of English to acquire than others.

5.1.3 Non-native Speakers with Intermediate English Proficiency (NNS-I)

The NNS-I group consisted of 33 undergraduate students in the English Major

program at Dhurakij Pundit University, classified into the intermediate English
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proficiency group as described in Section 3.2.2.2 of Chapter 3.

Table 5.3 below demonstrates the percentages of temporal references chosen
by the NNS-1 group. Choices selected by the highest number of NNS-I participants
were marked in boldface, whereas choices that were consistent with the acceptable

choices selected by NSs were displayed in shading.

Table 5.3: Time Reference in Percentage by the NNS-I1 Group

NNS-I (N=33)
d

TENSE | ITEM

a b c

e

3 939 | 6.1

— 12 6.1 | 909 | 3 100
Simple

15 3 3 |99 3 100

16 3 939 | 3 100

Past 13 121 | 455 | 364 | 6.1 | 100

Prog. 14 3 3 18.2 | 39.4 | 30.3 | 6.1 | 100

Past 6 3 3 | 212|697 | 3 100

Perfect 17 9.1 | 18.2 | 21.2 | 51.5 100

Past Pf 7 39.4 | 21.2 | 27.3 | 12.1 | 100

Pg 18 3 39.4 | 182 | 364 | 3 100

Of the four present forms shown in Table 5.3, one can observe the high degree

of consistency in the NNS-I time conceptualizations of the present simple and the
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present progressive that marked the present (i.e. items 3 and 22 for the present simple
and items 2 and 8 for the present progressive). This indicates that, when used to
indicate the present time reference, these two forms were most accessible to the NNS-
| participants. The future time reference of the present progressive form (i.e. items 19
and 23) displayed fairly high percentages. This is probably because of the existence

of the explicit future time markers: tomorrow and very soon, as shown below:

By the way, | (19) am going to Denver witla Jackie tomorrow.

The shop (23) is opening very soon.

For items 20 and 24 in the present le form, on 1.2% and 12.1% of the

NNS-I responses were consis erceiving time reference as
marking the future. The fac ajority of the NNS-I participants viewed the
two contexts to de Ild be because the verb form was in the present
simple. Thig sl e in ate-proficiency students probably considered

time reference t the verb rather than contextual meaning.

With regard tO e reference of the present perfect form, the results
demonstrate considerable within-group variations among the NNS-I participants.
The majority of the NNS-I participants perceived time reference of the present perfect
as the past with present relevance. The rest viewed the events as happening in the
past, the present and before another past respectively. It should be noted that quite a
high percentage of NNS-I participants associated the present perfect in items 9 and 10
with past time (i.e. at 24.2% and 30.3% respectively). This could be due to the

participants’ misinterpretation of the existing time expression during the past few

weeks in item 9. The word past may have been mistaken as the past time indicator.
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This explanation, however, does not seem to be accountable for the participants’
choice of past time reference in item 10, as there was no explicit time marker
provided. A plausible reason could then be due to the participants’ interpretation of
the semantic meaning of the verb finish as conveying an event that was completed in
the past. If one may recall, conceptualization of the present perfect form was quite
complicated, even among NSs. As this form expresses relevancy of two time points,

perception of time reference may vary, depending on which time-point the individual

focuses on in association with the given context.

four chose before anothefpast. Again, these participants could mistakenly relate the

word last in since last month to the past time.

Of the four past forms, time conceptualization of the past simple in the NNS-I
group most closely approximated the NS norms. The majority of NNS-I participants
(over 90%) selected the option chosen by the highest number of the NSs for each of
the five items in the past simple form. This suggests that the association between the
time reference of the past simple and its morphological form is relatively
straightforward for the intermediate proficiency group, which in turn implies that this

tense-aspect form could be relatively easy for Thai learners to acquire.
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On average, time reference of the past perfect yielded the second highest
percentage among the four past tense forms by the NNS-I group, followed by time
reference of the past progressive. In terms of distance from the NS values, the NNS-I
choices for time reference of the past perfect progressive were least consistent with
the NS norms. Only 27.3% and 36.4% of the NNS-I participants chose the option
agreed by most NSs for items 7 and 18, which was before another past event. Instead,

the highest number of NNS-I participants considered the past perfect progressive in

both items to mark the past with present relevanc is could be due to the NNSs’
confusion over the interpretation of ti erfect progressive aspect

used in combination of the presen t tense.

5.1.4 Non-native Speakers with Low English Proficiency (NNS-L)

The participants in the NNS-L group consisted of 33 undergraduate students in
the English Major program at Dhurakij Pundit University, classified as low English
proficiency group as described in Section 3.2.2.2 of Chapter 3. Table 5.4 below
demonstrates the percentages of time references chosen by the NNS-L group.
Choices selected by the highest number of participants were marked in boldface, and
choices that were consistent with the acceptable choices selected by NSs were

displayed in shaded columns.
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Table 5.4: Time Reference in Percentage by the NNS-L Group

NNS-L (N=33)
TENSE | ITEM
a b c d e f Total
3 3 | 848 | 6.1 3 3 100
Pres 22 | 188 | 719 | 6.3 | 3.1 100
Simple 20 125 | 71.9 | 125 | 3.1 100
24 25 | 68.8 | 3.1 3.1 100
2 94 | 688|125 | 31 | 31 | 3.1 | 100
Pres 8 6.3 | 81.3 | 6.3 31 | 31| 100
Prog. 19 | 394 | 515 | 6.1 3 | 100
23 | 281|563 3.1
1 182 | 9.1 | 515
Pres
Perfect 9 63 |
10 9.7 | 355
Pres 4 156 | 21.9 | 46.9

Pf Pg 21 | 219 | 15.6

Past
Simple

Past
Prog.

Past 182 | 364 | 3 | 100

Perfect 406 | 188 | 9.4 100
Past Pf 15.2 6.1 100
Pg 12.5 | 18.8 100

As a whole, the NNS-L participants displayed greater within-group variations
in their selections of time reference than participants in the other three groups. Of all
the NNS-L conceptualizations of tense, the values for the present simple form that
marks the present time most closely approximated the NS values. The values for time
reference of the present progressive that depicts the present time also yielded a fairly
high degree of proximity to the NS values. However, the NNS-L values for time

reference of these two present tense forms that mark the future time deviated
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considerably from the NS norms. One may assume that low-proficiency participants
possibly associated the tense form with its most common usage and typical time
reference—i.e. present tense represents present time. Moreover, low-proficiency
learners still lacked a clear understanding of the context in which the form is used,

and thus, they did not consider the context as seriously as the other two NNS groups.

Of the four present tenses, time reference of the present perfect progressive

form seemed to be the most difficult for the NNS-L participants to interpret. The

percentages of the choices that were consistent with S values were relatively low

there was a possibility the association of item 21 with the past time could result
from the participants’ misunderstanding of the time phrase since last month. The
NNS-L participants were likely to consider last as referring to the past time, and not

the duration from the past to present.

With regard to time reference of the present perfect form, the NNS-L highest
values for items 9 and 1 (i.e. 59.4% and 51.5%) were consistent with those of NSs.
Like the intermediate group, the NNS-L diverse choices from the norms in item 9
were assumed to be affected by the learners’ misinterpretation of the time phrase

during the past few weeks to indicate the past, instead of present-and-past relevancy.
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For item 1, greater variations existed. It was found that some learners viewed this

context to depict the future, while no participants in other groups did.

For the present perfect form in item 10, only 35.5% of the NNS-L participants
agreed with the option chosen by the highest number of NSs. It was noted that a
higher percentage (i.e. 38.7%) viewed the context: Uncle Tom (10) has finished
building a shed to depict the past. This again could support the hypothesis that the

inherent semantic meaning of the verb plays a role in the participants’ decision of

time reference. The NNS-L participants were likel iew the verb finish in item 10

variations among the NN han those for the present tense forms. Only
the past time reference of the pé ple yielded the highest values, with percentages
her past tense forms, the degrees of within-

group variationshi i time reference were greater, particularly those with

In terms of distance from the NS values, time reference of the past perfect
progressive form demonstrated the greatest distance from the NS norms. Only 6.1%
and 18.8% of the NNS-L participants chose the same option chosen by the majority of
NSs for item 7 and item 18, respectively. Similar to the intermediate group, the
highest number of participants in the NNS-L group also considered the past perfect
progressive to mark the past with present relevance instead of a situation happening
before another past event. This again might result from the students’ confusion over

the interpretation of the present perfect progressive and the past perfect progressive.
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5.2 CONCEPTUALIZATION OF ASPECTUAL PROPERTY

The participants’ conceptualizations of aspectual property for each of the 24
items in the email were collected in the same manner as those for time reference. The
participants chose one aspectual property from six multiple choice selections that best
described their conceptualization. The choices were uniform for all 24 contexts,

which were as follows:

(a) Started but continuing

(b) Completed

(c) Duration finished

In this section, the co
first. Then, the results o

learners in the hig

) Group

aspect is usually relatee ime perception in a given context. Therefore, the NSs’
responses to aspectual property (in percentage) for each of the 24 items are displayed
in conjunction with the responses to time reference in Table 5.5. The highest number

chosen by the NSs for each item which was identified as an acceptable choice is

shown in boldface.
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Table 5.5: Time and Aspect in Percentage by the NS Group

TIME ASPECT
TENSE | ITEM

a b c d e f Total a b c d e f Total
3 933 | 6.7 100 6.7 | 93.3 100
e 22 93.3 6.7 | 100 | 13.3 80 | 6.7 | 100
Simp 20 100 100 73.3 | 26.7 | 100
24 | 733 | 20 6.7 | 100 | 46.7 467 | 67 | 100
2 100 100 | 80 133 | 67 | 100
e 8 100 100 | 60 40 100
[Pl 19 100 100 66.7 | 33.3 | 100
23 | 100 100 6.7 66.7 | 26.7 | 100
1 26.7 | 66.7 | 6.7 100 86.7 | 13.3 100

Pres
L 9 86.7 | 13.3 100 3 86.7 100
10 60 | 40 100 6.7 100
e 4 26.7 | 66.7 00 | 86.7 133 100
Pf Pg 21 6.7 | 867 | 6.7 86.7 | 6.7 6.7 100
10 100 100
100 333 100
g.aS‘ 100 100 100

imp
100 93.3 6.7 | 100
100 100 100
T 100 | 467 | 67 | 26.7 67 | 133 | 100
Prog 100 | 533 | 6.7 | 26.7 13.3 | 100
e 100 80 | 133 6.7 | 100
Perf 100 60 | 33.3 6.7 100
. 100 80 | 133 6.7 | 100
PfPg 100 67 | 533 | 333 67 | 100

As Table 5.5 illustrates, the majority of NSs viewed the present simple as
expressing some kind of state or fact. As most verbs in the present simple are stative
verbs, they are often thought of as depicting a whole situation which remains constant
from one moment to the next without changing (Richards, 1981). As a result, a
stative situation normally extends toward the future. That is why the future time
reference can also be conveyed by the present simple form. When describing

aspectual property of the present simple that marks the future, the results showed that
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inconsistencies existed among NSs. For example, in item 24: Hope you (24) enjoy the
rest of your stay..., 46.7% of NSs chose to describe enjoy as state or fact, while the
same percentage of NSs viewed the action as started but continuing. In item 20: The
plane (20) leaves very early in the morning, 73.3% of NSs considered the situation as
a state or fact, whereas some NSs chose to describe in their own words that leaves

conveyed “future indicative,” “schedule,” “timetable,” and “not yet started.”

The present progressive form that markshe present was largely viewed by

NSs in accordance with its typical usage as presenti urative event that started but

IS continuing to the speech time. Ho when used a stative verb as in item

8: Aunt Mary (8) isn’t feeling ve regarded this context as

expressing a state or fact.

19 and 23, it was found*that the NSs offered their viewpoints in a similar manner.
Their explanations indicated the relationships that existed between their
conceptualization of time and how they viewed the characteristic of the event. The

NS descriptions included statements such as: “future intention,” “future plan,” “fixed

arrangement,” “present decision but not yet started.”

Aspectual property of the present perfect form in items 1 and 10 was viewed
by the majority of the NS group as completed, while the time reference was marked as

past relevant to the present speech time. The present perfect form in item 9, however,
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was viewed by the highest number of NSs as repeated intermittently. This may be
due to the fact that the time expression many times was added to the verb phrase. This
allows the context: She (9) has visited the doctor many times during the past few
weeks to be considered as a punctual situation that repeated intermittently for a certain

period of time.

With the progressive aspect added to the present perfect, the present perfect
progressive form in items 4 and 21 was gener viewed by the majority of NSs

(86.7%) as started but continuing.

which implies a situation”perceived as lasting for some duration of time before it is

complete. In this instance, the focus of attention may be placed on the duration that
ended or on the endpoint of the event (i.e. the completion of the event). In contrast to
spend, punctual verbs such as pass (a test), come, arrive and tell (in items 5, 12, 15,
and 16) denote events that occur in an instant with no duration; thus, the situations

marked by the present simple were perceived as completed.

For the past progressive, the results revealed a high degree of inconsistency

among NSs both in terms of time reference and aspectual property. For time
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reference, NSs focused their attention on two different time-points: (1) past and (2)
before another past event. The choice of past for time reference indicated that NSs
viewed the event as a whole, which started and ended in the past. The latter choice of
time reference reflects a common characteristic of the progressive aspect as
expressing a durative event being in progress at a particular point of time; either in the
past, at present or in the future. The past progressive, thus, depicts an event starting

before the point of time in the past specified in the sentence but still being in progress

at such time. An event expressed by the past pro ive can therefore be viewed as

occurring before another past event.

the event (which already<ended) rather than the endpoint of the situation alone.

Time reference of the past perfect progressive was generally viewed by NSs in
the same manner as the past perfect (i.e. before another past event). With the addition
of the progressive aspect which indicates duration, aspectual property of the past
perfect progressive was viewed by the majority of NSs as depicting the duration of a
past situation that had finished before another past event. Variations among NSs in

item 18: ...he (18) had been studying hard...showed that the past perfect progressive

was variably viewed by 33.3% of NSs as expressing repetitiveness. This may be

because these NSs did not consider the verb study to happen continuously, but rather
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repeated intermittently before another past event.

From the analysis of NS conceptualizations of aspectual property, we have
seen that lexical aspect or the semantic meaning of the verb and the context in which
it is used play a crucial role in determining grammatical aspect. This suggests that
lexical aspect should be incorporated into the design of teaching verb tense-aspect to

EFL/ESL learners.

ASPECT
TENSE | ITEM

d e f Total

93.9 100

e 848 | 6.1 97

Simp 3 | 727|182 o7
63.6 | 152 | 100

152 | 3 3 100

e 91 | 485 | 6.1 97

[Pl 3 | 394|515 o7
3 | 485 | 424 | 100

3 100

Pres

L 42.4 100
3 100

e 4 9.1 | 87.9 3 | 100 | 939 6.1 100

Pf Pg 21 121 | 818 3 3 | 100 | 90.9 6.1 97
5 100 100 97 3 100

11 3 9.1 | 87.9 100 81.8 | 18.2 100

Past

Simp 12 100 100 90.9 | 9.1 100
15 97 3 | 100 879 | 6.1 6.1 | 100

16 939 | 6.1 100 848 | 91 6.1 100

o 13 69.7 | 273 | 3 | 100 | 121 | 91 [ 333|242 | 3 | 182 | 100
Prog 14 66.7 | 303 | 3 | 100 || 121 | 121 | 303 | 242 | 3 | 182 | 100
e 6 6.1 | 121 | 818 100 69.7 | 27.3 3 100
Perf 17 12.1 | 182 [ 66.7 | 3 | 100 3 | 394 | 485 6.1 3 100
. 7 152 | 273 | 575 100 | 91 | 21.2 | 485 | 21.2 100
PfPg | g 3 121 | 212 | 606 | 3 | 1200 | 152 | 152 | 424 | 242 | 3 100
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As displayed in Table 5.6 above, one can observe that inconsistencies between
the NNS-H and NS conceptualizations were greater with regard to aspectual property

than time reference.

Of the present tense forms, the NNS-H values for aspectual properties of the
present perfect progressive yielded lowest within-group variations and most closely

approximated the NS values, followed by the present simple form.

The NNS-H aspectual conceptualizati of the present perfect yielded

considerable within-group variations and greater di e from those of NSs. This

could be due to a number of factors. the present pekfect deals with two time

times causes a pu al prédicate (i.e. visit) to be viewed as an event repeated

intermittently.

The analysis for the NNS-H participants’ viewpoints on the present
progressive was quite complicated. At first glance it appears that the NNS-H
aspectual conceptualizations of the present progressive that marks the future (items 19
and 23) displayed a substantial degree of within-group variations. As a matter of fact,
this phenomenon also existed in the NS group. One may observe that a high
percentage of participants in both groups decided to offer their viewpoints in their

own words. The explanations provided by the participants in the NS and NNS-H
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groups revealed a common viewpoint, i.e. that the present progressive in items 19 and
23 expressed a future realization of a present plan/intention. As this explanation
implies the time span that extends from present to future, the event that involves the
present plan for future occurrence may be viewed as a state of affairs. This probably
explains why other participants in the NS and NNS-H groups viewed items 19 and 23

as state or fact.

Generally speaking, aspectual property, of the present progressive that

indicates the present time should be easier to con lize. A typical usage of the

We have seen so'far that defining events associated with the present time is

not always straightforward. The concept of the present time itself is abstract; it does
not merely refer to the moment of speaking but rather has a meaning that cuts across
three times: from the past to the moment of speaking and with the possibility of
extending further into the future. The present simple, in particular, does not simply
make a specific predication to the present time. On the one hand, the present simple
conveys a situation that is understood as habitual, state of affairs or fact, and on the
other, as temporary or in progress. This has led us to observe that the tense-aspect

form which involves more than one time point is difficult to define and it may not be
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possible to summarize its characteristic in just one simple description.

Of the four past forms, the NNS-H values of the past simple revealed the least
within-group variation and most closely approximated the NS values. This is
probably because the past simple involves only one time point; i.e. the endpoint of a
situation in the past. It is relatively straightforward and therefore most easily

conceptualized by non-native speakers of English.

The NNS-H values for the past perfect s rt the assertion that lexical aspect

plays a role in determining grammatical aspect. ay observe a considerable

seemed to illustrate the divers fattention to time-point: the former toward the
completion of the pun and the latter toward the endpoint of the durative

event write.

higher degree of w p variations and greater distance from the NS norms.
The results showed that the highest number of the NNS-H participants focused their
attention to the finishing point of a durative past event for item 7 and item 18 (i.e.
48.5% and 42.4%, respectively). Other participants viewed the past perfect
progressive as a past event that had happened repeatedly, and an event that had
completed in the past. If one compares the NNS-H values with those of the NS group,
one will find that the NS conceptualizations for the verb phrases had been taking in

item 7 and had been studying in item 18 varied quite considerably. The majority of

NSs (80%) considered had been taking a three-week driving course to depict a
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durative event being finished, whereas 13.3% viewed the event being intermittently
repeated in the past. The verb phrase had been studying, on the other hand, was

viewed as duration finished at only 53.3%, and as a repeated past event at 33.3%.

Aspect of the past progressive provides the most within-group and across-
group variations among the NNS-H participants. This could be attributable to a
number of reasons. First, the progressive aspect indicated duration from one time to

another. As discussed earlier, an event that can be viewed to happen from more than

one time perspective often allows individuals’ e focuses to the time-point.

perceived the past progressive as a continuation of a past action, whereas the highest
number of the NNS-H group focused on the point at which a durative event finished
or was interrupted. One may observe, further, that the degree of consistency within

both groups was relatively low, compared to other tense-aspect forms.

In summary, the NNS-H conceptualizations of aspect marking between the NS
and the NNS-H groups demonstrate greater distance than conceptualizations of time.
This probably implies that speakers of Thai, even those with high English proficiency,
do not conceptualize time reference with clear progressive and perfect aspects in the

way native English speakers do (Tawilapakul, 2007). In other words, native English
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speakers normally consider the events in the progressive and perfect aspects more

analytically, while Thai speakers view the events in a more holistic manner (ibid).

In addition, the distance in conceptualization between the NS and NNS-H
groups was even greater with regard to the aspects for past tense markers, which
express ‘remoteness’ (Gabrielatos, 2003). This has led one to assume that proximity
(expressed by present tenses) and remoteness (expressed by past tenses) could be one

factor that affects the level of difficulty in L2 learpers’ conceptualizations of aspect.

5.2.3 Non-native Speakers with Intermediat lish Proficiency (NNS-I)

ASPECT
TENSE | ITEM

d e f Total

87.9 100

e 818 | 3 100
Simp 6.1 | 758 | 9.1 | 100
3 | 727 | 121 | 100

3 |333] 3 100

e 152 | 545 | 3 100
[Pl 3 | 364 | 455 | 100
515 | 36.4 | 100

121 97

Pres

L 9 152 | 485 | 24.2 | 9.1 3 100 | 333 | 182 | 182 | 242 | 3 3 100
10 15.2 | 485 | 303 | 3 3 100 | 15.2 | 54.5 | 24.2 3 3 100

e 4 182 | 788 | 3 100 | 84.8 6.1 | 6.1 3 100
Pf Pg 21 182 | 606 | 6.1 | 121 | 3 100 | 66.7 | 91 | 121 | 9.1 3 100
5 939 | 6.1 100 97 3 100

11 3 | 9009 | 61 100 818 | 91 | 6.1 3 100

Past

Simp 12 6.1 | 909 | 3 100 3 |9009| 3 3 100
15 3 3 |99 | 3 100 3 | 758 91 | 61 | 6.1 100

16 3 939 | 3 100 909 | 6.1 97

e 13 121 | 455 | 36.4 | 6.1 | 100 | 21.2 | 212 | 303 | 152 | 61 | 61 | 100
Prog 14 3 3 | 182|394 |303| 61 | 100 | 273|212 | 242|152 | 61 | 61 | 100
Past 6 3 3 | 212|697 | 3 100 424 | 455 | 6.1 3 3 100

Perf 17 91 | 182 | 21.2 | 515 100 | 91 | 182 | 545 | 121 | 3 97

E— 7 394 | 212 | 273 | 121 | 100 | 12.1 | 182 | 39.4 | 212 | 3 3 97
PfPg | 1g 3 | 304 ]182|364| 3 | 100 | 303/ 121|394 | 182 100
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Table 5.7 above indicates that the responses in the intermediate-proficiency
group followed approximately the same pattern as those in the high-proficiency group

although greater within-group variations existed in the NNS-1 group.

With regard to aspectual properties of an event, the results suggest that the
past simple was the most easily conceptualized by the NNS-I group, followed by the
present simple. The NNS-I values for the aspect of the past progressive demonstrated

a high degree of variations. This is consistent with the results found in the NS and

NNS-H groups, whereby the highest values for the tual conceptualizations of the
past progressive in the two items wer
tense-aspect forms. Furthermore ig icipants in the high- and
intermediate-proficiency g ( spectual description that the
highest number of the NS gro urprisingly, though, in terms of distance from
the NS norms, & ayed greater distance from those of NSs than

did the NN

5.2.4 Non-nat akers with Low English Proficiency (NNS-L)

As demonstrated in Table 5.8 below, conceptualizations of aspectual
properties among the NNS-L participants displayed considerable variations. Similar
to the intermediate-proficiency group, the past simple appeared to be the most easily
conceptualized for the low-proficiency learners. In terms of distance from the NS
values, the NNS-L conceptualizations of the present perfect were averaged at the
lowest percentage. This was followed by aspectual conceptualizations of the past

perfect progressive and the past perfect, respectively. While the conceptualization of
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the past progressive was problematic, especially for the NNS-H participants, the

NNS-L values appeared to approximate most closely to the NS norms.

Table 5.8: Time and Aspect in Percentage by the NNS-L Group

TIME ASPECT
TENSE | ITEM
a b c d e f Total a b c d e f Total
3 3 | 88| 61| 3 3 | 100 | 182 | 91 | 3 | 121|515 3 97
Pres 22 | 188|719 | 63 | 3.1 100 | 273 | 152 | 3 | 121|394 | 3 100
Simp 20 | 125 | 719 | 125 | 3.1 100 | 333 | 1582 | 152 | 3 | 273 94
61 | 394 | 3 100
91 | 122 | 3 | 100
Pres 121 | 242 | 3 97
[Pl 91 | 212 | 152 | o7
212 | 303 | 3 100
9.1 97
IS 152 | 3 100
Perf i
91 | 91 100
Pres 61 | 6.1 94
Pf Pg 152 | 6.1 97
91 | 3 97
6.1 | 9.1 97
Past
Simp 91 | 3 3 97
6.1 | 12.1 97
3 | 121 97
- 121 61 | 61 | 97
Prog 212 | 61 | 81 | 97
Past 1221 | 3 3 | 100
Perf 17 63 | 31 | 219|406 | 188 | 9.4 | 100 | 242 [ 212 | 394 | 61 | 6.1 3 100
- 7 |242] 3 |515]| 152 61 100 | 303 | 61 | 212 | 364 | 3 97
PIPg | 18 | 219 | 125 | 344 | 125 | 188 100 | 424 | 91 | 364 | 61 | 6.1 100
5.3 SUMMARY

Based on the analysis of the results, there was consistency in the development
of non-native speakers’ conceptualizations of tense and aspect in English.
Conceptualizations of time and aspect among high-proficiency learners most closely

approximated those of NSs, while low-proficiency learners showed the highest degree
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of variation and distance from NSs’ norms. In terms of time, the past perfect
progressive shows a substantial degree of variation among the four groups, which
suggests that time reference of this form seems to be most difficult for nonnative
speakers to learn, especially for those at low English proficiency levels. The results
also shows that substantial within-group and across-group variations existed in a
linear manner in the conceptualizations of time reference of the present simple that

expresses the future.

Conceptualizations of aspectual property show consistency in the

developmental patterns of non-nativ er, there was a slight
deterioration in the developme ne can observe that the

highest values in NNS-L g the NS group. The values

p appro
deteriorated as proficiency de The NNS-H values were most distant from

NSs’ norms.

The re fitime reference have suggested that speakers of Thai
and English may c0 the time domains differently. However, at this stage
there are still insufficient’ grounds for justifying this simple assumption. But if one
explores the proximity in conceptualizations of English aspects between native
English speakers and Thai learners, one can see that the distance was greater,
especially when the viewpoint aspect of a past event is concerned. The distance in
conceptualization of verb forms that carry progressive and perfect aspects indicates
that these two aspects are not perceived by Thai speakers in a clear manner. Thai
speakers may view events more holistically than native English speakers do. This

may be due to the fact that Thai and English have different linguistic systems to

convey time and aspect. The fact that Thai does not have inflectional pattern of time
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and aspect may impede Thai learners of English from comprehending and producing
some tense-aspect forms in which syntactic patterns as well as semantic and
pragmatic interpretations are required. As suggested by Tawilapakul, 2007, such
typological difference between the two languages may have some cognitive

implications in the conceptualization of tense and aspect in English by Thai learners.




CHAPTER VI

CONCLUSIONS, IMPLICATIONS AND RECOMMENDATIONS

The purpose of this study was, first, to investigate conceptualizations of tense
and aspect in English among Thai learners of English at three proficiency levels; and
second, to explore the degree of proximity to the native English speaker norms in

terms of conceptualizations of time reference aspectual property among Thai

learners at high, intermediate and low English pr cy levels. This study was

motivated particularly by the following

(1) Itis generally known tha verb and its meaning is a
challenging feature of Eng p-mative learners to master. Many advanced L2
learners still have di it prehending and using English tense and aspect
properly. Prg
those whose L gical and inflectional tense-aspect markers, tend to
conceptualize time a al references in English differently from native English
speakers. If this is the case, one may assume that grammaticalization of the time

reference and aspectual property of English tense and aspect may not be readily

available for semantic and pragmatic interpretations by Thai learners of English.

(2) Tense-aspect errors are one of the common errors found among EFL learners and
are what teachers of English find the most difficult grammatical element to remedy.
In order for teachers to understand where learners’ inappropriate usage of tense and
aspect originates, it is important to understand to what extent Thai learners of English

comprehend tense meanings in terms of time reference and aspectual property when
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used in discourse contexts. It is equally important to understand whether their
conceptualizations of time reference and aspectual property are consistent with those
of native English speakers. Such consistencies and variations in conceptualizations of
time and aspect between native English speakers and Thai learners of English are
hoped to shed light on problems that Thai learners have in comprehending English
tense and aspect, which in turn reflects their difficulty in effective usage of tense and

aspect in English.

In this study, a reading text in the form of ail containing 24 items of 8

concepts and descriptors for aspectual properties, native English speakers chosen for
this study were all teachers of English in Thai universities. Thai learners of English
were classified into 3 proficiency levels: high, intermediate, and low. The high-
proficiency group consisted of Thai English language teachers recruited from two
universities in Thailand, whereas the intermediate and low groups were undergraduate

English major students, who were EFL learners in a Thai university.



94

In the following three sections in this concluding chapter, the main findings of
the study will be presented, followed by the implications drawn from the study. The

last section will offer some recommendations for further research.
6.1 The Main Findings of the Study

The data presented in this study revealed how native English speakers (NS)
and Thai learners of English (NNS) conceptualized tense and aspect in English. The

results also yielded within-group and across- consistencies and variations in

their conceptualizations of time and aspectual refer The findings allow one to

see the proximity to the native English er norms in s of conceptualizations

inconsistency in the of time reference. The data revealed that tense-aspect
markers associating with one time point (i.e. past, present, or future) showed less
within-group variations than those relating to more than one time points (i.e. past with
present relevance or before another past event). Thus, the present progressive with
present or future time reference and the past simple with past time reference showed
the highest degree of consistency among NSs. Conceptualizations of the present
simple seemed to be more complex. Unlike the past tense, which specifically makes

predication to the past time, the present tense does not straightforwardly make a

specific predication to the present time (Aje, 2010). According to Aje, the present
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tense conveys a situation that is understood as habitual, state of affairs, or fact, and it
semantically has a meaning that cuts across three times: the past, the present, and the
future. This allows individuals to make judgment on the basis of their subjective
perspectives of time and discourse convention. The tense-aspect forms that denote
more than one time such as those with the perfect aspect, which indicate a period of
time stretching backward into some earlier time, may allow for subjective

perspectives of the referenced time, especially when the lexical verb type is involved.

In terms of time conceptualization amo ai learners of English, the

showed a high degree of variation and distance from NSs’ norms for all groups of
Thai learners. Time reference of the past perfect progressive appeared to have been
conceived of as more difficult for Thai learners to acquire than time reference of the

other tense-aspect forms.

The analyses of the conceptualizations of aspect showed that greater within-
group variations existed even among NSs. Across-group variations were also greater
with regard to aspectual property than time reference. However, the data revealed
consistency in Thai learners’ development in their conceptualization of aspect. The

lower the proficiency of the Thai learners, the more distant their values were from
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those of NSs. Again, aspectual property of the past perfect progressive appeared to be
the most difficult to conceptualize for Thai speakers of English. As discussed in the
summary part of the previous chapter, the distance in conceptualization of English
verb forms that carry progressive and perfect aspects may result from the fact that
these two aspects are not perceived by Thai speakers in a clear manner. From a
cognitive perspective, Thai speakers may view events differently from native English

speakers as a result of different linguistic systems between the two languages. Thai

the conceptualization of
tense and aspect in English and i rners of English from
comprehending and producig which syntactic patterns as
well as semantic and prag pretations are required. In addition, the
remoteness of the : may also exacerbate the learners’ difficulty in
conceptualiz This possibly results from the lack of inflectional
past as op

forms to convey ed to the present in the Thai language. If this is the

case, it could explai y conceptualizations of a past event with perfect and
progressive aspects among Thai learners of English even at the advanced level were

most distant from those of NSs.

It should be noted, further, that the aspect of the past progressive was also
problematic to Thai learners. The results showed slight deterioration in the learners’
developmental pattern. The values deteriorated as the learners’ proficiency increased
across groups. In other words, the more proficient the learners became, the more
distant from the NS norms were the learners’ conceptualizations.  This finding

suggests that aspect is more persistently problematic than time reference. Despite a



97

dozen or more years of studying English, aspect is still hard to conceptualize and

nonnative speakers do not acquire all the aspectual features of English.

The results further suggest that lexical aspect (i.e. the inherent semantic
meaning of the verb) and the context in which the verb is used play a crucial role in
determining grammatical aspect. We have seen so far that conceptualizations of time
reference and grammatical aspect are largely subjective and context-sensitive. Tense

IS syntactic, while the inherent meaning of verb is,semantic, and the interpretations of

time and aspectual references in discourse contex ragmatic (Aje, 2010). All

these elements are closely intertwin a complex , and that is why the

challenge of learning with ma * anguage requires a clear

Firstly, the finG uggest that non-native learners of English, even at high
English proficiency level, experience some challenges when they have to interpret
tense meanings in their full functional range. In the English tense-aspect system, a
number of factors are in play: (1) time reference and its marker, (2) grammatical
aspect, (3) verb meaning or lexical aspect, and (4) context. The tense meanings will
become specific when time and grammatical aspect that mark verbs interact with
context and lexical aspect. The English tense-aspect system are usually introduced in

ESL grammar textbooks by presenting rules, explaining forms in association with

time reference and tense meanings. As English tenses and aspects have a variety of



98

functions, one may assume that all these functions are beyond the terminology and
explanations that published materials could possibly provide. The implication is that
learners should look at the different functions in a variety of contexts rather than
memorizing the more general rule that each tense-aspect form refers to. To have a
good understanding of the English tense-aspect system, learners must first be aware of
the meanings of time reference and aspectual property in relation to their linguistic

forms. Then, they should be encouraged to associate those functions and forms

within the context of language use. Generally, le s often know what the correct

form is for a given verb, but it is the s and forms in language

most suitable in the teaching of the English tense-aspect system.

Thirdly, the data showed that for Thai learners of English, the past simple, the
present simple and present progressive with present meanings represented more
accessible time and aspectual references than the other tense-aspect forms. This
implies that conceptualizations of time and aspect of those forms are considered
relatively easy among Thai learners regardless of proficiency levels. It is therefore
reasonable that the teaching of the English tense-aspect system should begin with the
most easily accessible forms. On the other end, the data further showed that Thai

learners of English had difficulty relating time and aspectual references of the past
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perfect progressive. This suggests that this tense-aspect marker was conceived of as
the most difficult one to access. Thus, teachers need to provide learners with
opportunities to see the different possible uses of this form and explain relationships

between time and aspectual references within given contexts.
6.3 Recommendations for Further Research

Analyses of non-native learners’ comprehension of time reference and

aspectual property have, to some extent, showngeommon developmental patterns in

the domain of English tense-aspect markers. er, further research can be

conducted in order to qualitatively exa ng process of learners as
they work on a task that requirg een tense-aspect markers
in given contexts. This caf Relp teachers understand how learners associate between

forms and meanings.

ss in which learners supply and manipulate

contexts for theiproduction of forms as well as the reasons for which learners decide

to use such forms er help address the difficulty that learners have in

matching the forms with the meanings they would like to express.
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APPENDIX A

TEST INSTRUMENT

Please read the email below and complete the attached questionnaire.

Dear Linda,

Sorry for my late reply to your email; I (1) have just ack from Florida.

By the way, | (19) am going to' Denver with Jackie tomorrow. The plane (20) leaves very

early in the morning. Jackie and I (21) have been decorating our new shop since last month.

We (22) need some more pictures and nice curtains. The shop (23) is opening very soon.

Hope you (24) enjoy the rest of your stay in Thailand. Write soon.

Love,

Paula
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APPENDIX B
QUESTIONNAIRE
From the multiple choices below, interpret: (1.) the time reference of the event; and (11.) how the event is

viewed to take place for each underlined verb form in the email you have read. Mark (X) on the letter
of your choice in the left column for (1.) and right column for (I1.). If you choose (f.), please write your

answer in the space provided.
(1) The time reference of the event is:
a. future
b. present
c. past relevant to present
d. past
e. before another past event
f. other (please specify)

(11.) The event is viewed as:
a. started but continuing
b. completed
c. duration finished
d. repeated intermittently
e. state or fact
f. other (please specify)

(1.) The time of the action is:

@ (b) (c) (@) (&) (F)

@ (b) (c) (@) (&) ()

@ (b) (c) (@) (e) (F)
@ (b) (c) (@) (&) ()

@ (b) (c) (@) (&) (F)

(@) (b) (c) (d) (e) ()

@ (b) (c) (@) (&) ()
@ (b) (c) (@) (&) ()

(@) (b) (c) (d) (&) ()

@) (b) (c) (d) (e) ()

@ (b) (c) (@) (e)

(@) (b) (c) (d) (&) ()

@ (b) (c) (d)

(@) (b) (c) (d) (e) ()

'SOOO\ICDU‘IAOOI\)Hg

@ (b) (c) (@) (e)

(@) (b) (c) (d) (&) ()

11. 1 (& () (c) (@) (&) () (@) (b) (c) (d) (&) ()
12. | (&) (b) (c) (d) (&) (F) (@) (b) (c) (d) (e) ()
13. 1 (& (B (c) (d) (&) () (@) (b) (c) (d) (&) ()
14. 1 (&) (b) (c) (d) (&) () (@) (b) (c) (d) (e) ()
15. 1 (& (B (c) (d) (&) () (@) (b) (c) (d) (&) ()
16. | (&) (b) (c) (d) (e) (F) (@) (b) (c) (d) (e) ()
17. 1 (& () (c) (d) (&) () (@) (b) (c) (d) (&) ()
18. | (a) (b) (c) (d) (e) (F) (@) (b) (c) (d) (e) ()
19. | (& (B (c) (d) (&) () (@) (b) (c) (d) (&) ()
20. | () (b) (c) (d) (&) () (@) (b) (c) (d) (e) ()
21. | () (b) (c) (d) (&) () (@) (b) (c) (d) (&) ()
22. | () (b) (c) (d) () () (@) (b) (c) (d) (&) ()
23. | () (b) (c) (d) (&) () @) (b) (c) (d) (e) ()
24. 1 () (b) (c) (d) () () (@) (b) (c) (d) (&) ()
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APPENDIX C

QUESTIONNAIRE TRANSLATION

audanuunageu

= (ci 1 U Yo A Y U a a cid 9 I ¥ 1 U
Mndwanueu wlddanaendiuatnlumsnnsunien (verb form) Naduld uaazaaii -
o J a o I a (Y]
(L) mansgimamsal thalunaila (L) manseivimansal ina luanyaela

4 ¥ v [ {0 1 Y
LAZIINUATOINNIY (X) AIUUAIBNBTANA MO UNM winmudende (f) nguszy

AADVVDINMIUAA 1 UYD 914

o o v o 4
1) !'Jin"ll’f)\iﬂ”lﬁﬂig‘vn/!?i@]‘ﬂTim ) anHUZNIT ‘lJ@QﬂWiﬂi%Vﬂ/!‘Vi@!ﬂTim

a A A 1 A Jdo A Qy Y
(c) aanNrou 1ol (c) BIIANTUHANTITUAUUUTUGTADILAN

Y
o o & o
(d) 0An (d) nszmgudunng
1 Q I~ 4 I a
(e) NOUDMMANTT AT (e) WUaMNWMIBNIToANUIUDT

® ouq (saszy)
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APPENDIX D

BACKGROUND QUESTIONNAIRE
For Native Speakers of English

Please complete the questionnaire below.

1. Name

2. Gender [ ]Male [ ]Female

3. Native country

4. Native language

5. Language(s) you sp

6. Education [ 1B 2gree [ ] Master’s degree [ ] Doctorate

Field of sk

Telephone

10. Email address

Thank you for your kind participation in this study.
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APPENDIX E

BACKGROUND QUESTIONNAIRE

For Non-native Speakers of English

Please complete the questionnaire below.

1. Name

2. Gender [ ]Male [ ]Female

3. Telephone number

4. Email address

5. Education [ ] ee [ ] Master’s degree [ ] Doctorate

saking country for studying/training?

What level of education?

For how long?

Thank you for your kind participation in this study.
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APPENDIX F
BACKGROUND QUESTIONNAIRE
For Non-native Speakers of English
(in Thai)

HUDT UM INYRNARITIIINNUITY

o 1 d”
nsanapufInwae 1l

¥o Uw/AUNAN

= v v =K
D1 d) THEUDANE L]

[ J
w1 INsang

UsziamsiBeunazms l¥npdang

1. mMuavyseviaiean..

dune Tsaszyilss

o A &
ﬂﬁ\?ﬁ 1: ﬂizmﬁ ............................................................. LTJ'HL'JETI ........................................

4
o

YovoURMee NG AW wilie luaudsens

d'l")).Q
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